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Foreword

The purpose of financial education is to support financial well-being by developing applied financial
capability. Learners should be able to make informed decisions, complete practical financial tasks, develop
functional plans and systems, and take appropriate action as their circumstances evolve. The National
Financial Educator Standards®™ establish the professional competencies educators must demonstrate to
support this learning, while recognizing that financial outcomes also depend on circumstances

beyond instruction.

The Standards emphasize demonstrated competence in assessing learner needs, teaching financial content
accurately, designing applied learning, and evaluating results responsibly. Expectations reflect the topics
taught and the complexity of intended outcomes. They also address learner privacy, professional boundaries,
and respect for individual experiences and choices. The Standards complement the NFEC’s Framework for
Teaching Personal Finance®™, which provides criteria for evaluating the quality of teaching practice.

| encourage educators, program leaders, and organizations to use these Standards to evaluate professional
readiness, identify development priorities, and strengthen instructional support. Their value depends on
how thoughtfully they are applied. Our shared responsibility is to prepare educators who help learners
move beyond receiving financial information to developing capabilities they can use throughout their lives.

Vikce Shord

Founder & CEO
National Financial Educators Council
LinkedIn

About the National Financial
Educators Council

Founded in 2006, the National Financial Educators Council
(NFEC) is an independent organization dedicated to
strengthening financial education quality and supporting
financial well-being. An IACET Accredited Provider and
Certified B Corporation, the NFEC provides educator training,

professional standards, curriculum, assessments, research,
and program support in the United States and internationally.
Its professional and learner standards establish clear
expectations for educator competence and applied financial
capability, providing references for use across educational
settings, training pathways, and organizational affiliations.



https://www.linkedin.com/in/vinceshorb/

Purpose and Scope
of the Standards

The National Financial Educator Standards®™
establish professional competency expectations
for individuals responsible for delivering financial
education. They define the applied skills, subject
matter proficiency, professional judgment, and
practical abilities educators must demonstrate to
prepare learners for meaningful financial decisions
and responsibilities.

The Standards emphasize developing applied
financial capabilities rather than simply
delivering financial concepts or increasing factual
understanding. Effective financial education
should prepare learners to evaluate financial
choices, complete practical tasks, develop useful
plans and systems, and apply their capabilities

to real-world circumstances. Financial educators
must demonstrate the professional competencies
necessary to support these outcomes through
responsible, effective instruction.

The Standards comprise 10 interconnected
domains containing 56 professional standards.
Together, they address foundational financial
education practice, financial psychology and
behavioral influences, teaching methods,
assignment-specific financial expertise,
instructional design, instructional delivery, applied
financial capability assessment, evaluation of
results and program improvement, learner privacy
and information protection, and professional ethics
and continuing development.

The Standards apply across schools, colleges,
workplaces, nonprofit organizations, community
programs, financial institutions, and other
educational environments. They accommodate
educators serving different populations and
providing instruction ranging from foundational
financial responsibilities to complex, specialized
financial decisions.

Required competencies must be interpreted in

relation to the
educator’s actual
teaching assignment.
Financial subject matter proficiency

depends on the subjects taught, the technical
depth required, and the complexity of the
financial decisions and tasks learners are
preparing to address. Similarly, instructional
planning, program administration, assessment,
and reporting responsibilities must reflect the
educator’s assigned role and authority. Educators
are responsible for recognizing when their
assignments require additional expertise or
qualified professional support.

The Standards emphasize demonstrated
professional competence rather than credentials,
experience, or completion of training alone.
They provide a common reference for educator
preparation, professional development,
qualification expectations, competency evaluation,
and institutional efforts to improve financial
education. They do not prescribe a universal
personal finance curriculum, require a particular
certification or training pathway, establish

a professional license, or replace applicable
institutional, legal, or regulatory requirements.



Contents

D
FOreword and ADOUL NFEC ...t ssssssssne s sssssesssssesssssesssssesssssesssssessssssssssssssasssssssssasssssssssenes 2
Purpose and SCOPE Of thE STANAAITS ... s sssass s sass s b sass bbb e bassses b ssasssessssasssns 3
Structure and Application Of the STANAANAS........ccereeeseee sttt ss s s sss st sas s sassenes 7
Relationship to the NFEC’s Framework for Teaching Personal FINANCe..........irirenrnsinensinssssensesssssssssssssssseens 7
Domain 1: Foundations of Financial Education Practice 9
1.1. Evaluate the Purpose, Value, and Limits of Financial EQUCAtION ........cccveeveercererieereeesieieseesssseseessesans 10
1.2. Determine Appropriate Financial Educator Roles and Professional Boundaries..........ceveernereerenns 10
1.3. Analyze Financial Challenges and Financial Capability NE@dS.........erreneirernensisnsnsensisssensessesssnees 11
1.4. Establish an Appropriate Audience, Instructional Purpose, and SCOPE .......eeeeereererereereressesrenne 12
Related Framework for Teaching Personal Finance COMPONENTS .......overerreerrenrenreensenssnsssnessssssssssssssssssssnes 13
Domain 2: Financial Psychology & Behavioral Influences 14
2.1. Evaluate Financial Emotions and HUMaN NEEUS...........crcrermeeerrerresseeseessesssesssesssessasessssessnse 15
2.2. Evaluate Cognitive Biases and Behavioral Influences on Financial Decisions .........crenrnrennes 16
2.3. Evaluate Readiness and Capacity for Financial Behavior Change .........eneenscnnennensensensseneens 17
2.4. Evaluate Family, Social, Cultural, and Information Influences on Financial Behavior...................... 18
2.5. Select Appropriate Behavioral Supports for Financial Decisions and Habits........ccoceervercnrnserernnees 19
Related Framework for Teaching Personal Finance COMPONENTS .......cvveveeneesnineensisssnsessisssnsssssssssssssssssssens 20
Domain 3: Teaching Methods for Developing Applied Financial Capabilities 21
3.1. Select Teaching Methods to Develop Applied Financial Capabiliti€S.......corcrreoneerneeseenneerseeesesesennns 22
3.2.Explain and Demonstrate Financial Concepts, Processes, and Tasks .......rcernsensrensenssnssesesssensnns 23
3.3. Guide Applied Financial Learning and DeciSion-Making.......ccoceumernrnensrsssnsnsisssnsensessssnssssssssssssssssseens 24
3.4. Develop Retention and Independent Application of Financial Capabilities .......ccccceeeeeeceecercereerennnee. 25
3.5.Adapt Instructional Methods for Diverse LEarNer NEEAS........ceeeeeresieeieses e essssesassssasssessensaens 26
3.6. Identify Financial Reasoning and Task-Performance Gaps and Provide Corrective Feedback.......... 27
Related Framework for Teaching Personal Finance COMPONENTS .......cevveveeneissrssensisssssensessansssssssssssssssesenns 28
Domain 4: Financial Subject-Matter Proficiency for Assigned Instruction 29
4.1. Determine Required Financial Knowledge for Assigned INStrUCtioN ........cocceeverenrenrenreenseenssnsssnsssenenn. 30



4.2. Demonstrate Accurate and Sufficient Knowledge of Assigned Financial Content........cccoevereeeeerrnnnn.
4.3. Apply Integrated Subject Knowledge to Financial Decisions and TasKs........cccereerneensisssessesseneens
4.4 Verify Financial Accuracy, Currency, and Contextual AppliCability......ccceeereeeeerrereerenreereriesieesesiesseenens
4.5. Evaluate and Maintain Topic-Specific PrOfICIENCY ...t ssssesssssssasssessassens
Related Framework for Teaching Personal Finance COMPONENTS .......cevveverneiseresinsisssssessisssessessssssssssssssseens

Domain 5: Instructional Design & Lesson Planning

5.1. Analyze Learner Needs and INSTrUCtiONaL CONTEXT .....ccurwrrrerrrererereenriessiensisnssesssessssssssssssssssssssssssssssssssssssssnes
5.2. Establish Applied Financial Capability OULCOMES .........ovvreerireereenrersiseesssessesssssssssssssssssssssssssssssssssssees
5.3. Design Coherent Lessons and Applied Learning SEQUENCES .........eeereernsisssessenssssssessssssssssssssssssessenss
5.4. Select and Adapt Instructional Materials and RESOUICES ........cwevrereereresensisssssessisssessessesssssssssssssssessnss
5.5. Evaluate Instructional Feasibility and AdjUSt SCOPE .....irereenrereneirssseessissssssssesssssssssssssssssssssssssssesssnes
Related Framework for Teaching Personal Finance COMPONENTS ........vcevureerrenneerneeseensesssssssssssssssssssssssssssssnnes

Domain 6: Instructional Delivery & Learner Experience

6.1. Orient Learners and Communicate Participation REQUIFEMENTS .......cueeveereeerresrnsensissnserssssessesssassenssenns
6.2. Verify INStructional DeliVEry REAAINESS .......ovvirrrrenrireeirsisessstsssssssssssssssssesssssssssssssssssssssssssssssssssssssssssssssessanss
6.3. Establish a Respectful and Rigorous Learning ENVIrONMENT........c.ovvvenrirensinneneensieensessssssssesssssssssssnss
6.4. Deliver Applied FINanCial INSIIUCTION ...t stssessesssssssssssssssssssssssssssssssssssssssssssssssasssssssssnees
6.5. Monitor Applied Learning and AdjUSt INSTIUCTION ...ttt sass s sssssassessssssasssessenes
6.6. Respond to Instructional Disruptions and ChalleNGES .......enrireneissiessssssssessesssessessssssssessssssssssnes
6.7.Reinforce Learning and Support Continued APPLICAtION........rrerrireneissisessississessissseesssssssssssssssssessnes
Related Framework for Teaching Personal Finance COMPONENLS .......ocevvureereeenrresreenneenssenssssessnssssssssessssssssssnees

Domain 7: Applied Financial Capability Assessment & Measurement

7.1. Establish Evaluation Questions and Measurable Outcome INdiCators ......o.oeeeeeeeeceeeeeeeeeeeree e
7.2. Select Measures of Applied Financial Capabilities and Real-World QutCOMES.......ccoovvrverreereerreereenns
7.3. Construct Focused Financial DeciSion ASSESSMENTS........rreerierrierieesmseessassssssesssssesssssesssssessanne
7.4.Design and Evaluate Performance-Based Assessments of Applied Financial Capability ........cco.......
7.5.Measure Learner Experience and SUPPOrting FACLOIS ....reieensiesesississss s sssess s sassesssssassssssssssessnes
7.6. Plan Measurement Across Instruction and Real-World AppliCation .......eecernesriensensinesnsesssssseesenens
7.7.Evaluate Applied Performance, Provide Feedback, and REaSSESS.......cweeeeeeeeceeeseeereeieses s

Related Framework for Teaching Personal Finance COMPONENLS .......cvuuecuuerurermreemneemmesseesseesssessssessssessssenne



Domain 8: Financial Education Results, Transparency, & Program Improvement

8.1. Analyze Applied Financial Capability Results and Evidence QUALILY .....c.cccccoverererreerersnrnensesssneensesssnnees
8.2. Evaluate Real-World Financial Actions, Systems, Behaviors, and OUtCOMES.........ccvereercerreererrerrrenrenee
8.3.Report Results Accurately and TranSPArENtLy ... essesiessessass s sssesssssasssssssssassssssssasssessenss
8.4. Evaluate and Improve Financial EQUCAtioN Programs.......ssnsiesssssssssessssssssssssssssssssssssssssssssnss

Related Framework for Teaching Personal Finance COMPONENTS .......cevreererreensinsinsensissssnsessesssssesssssssssessnss

Domain 9: Learner Privacy & Information Protection
9.1. Evaluate Learner Information Sensitivity and EXPOSUre RiSKS.......ccecoerrenrinreeneenrenninnsnsensssssssesssesennes
9.2. Design and Verify Sample-Safe Financial Learning ACHIVITIES ....oveeeeeererneieesnsinssesssssssesessssssassenssnns
9.3. Minimize Personal Information Use Across Instructional SEttings......c.eercnrneieensesssssssesssssesssenns
9.4. Evaluate Digital and Al-Enabled INfOrmation RISKS ........ecnenninensisissnsissessesssssssssessssssssssssssssessenss
9.5. Apply Authorized Information-Handling and Pre-Session Safeguards.........c..coooinreonriensinsenssonnes
9.6. Communicate Disclosure Boundaries and Prevent Exposure During InStruction ..........c.cceeeveeenveenee.
9.7.Respond to and Escalate Unexpected INformation EXPOSUIE ........eeeeieerernsinssnsinsissssesssesessesssassenssnns
9.8. Document Incidents and Correct Recurring Safeguard FQilUres.......nrnsrcsrnsinsensenssssssesssssesssenns
Related Framework for Teaching Personal Finance COMPONENLS ........coevveeereernrerneereeerseesssessssssssssssssssssssssssnnes

Domain 10: Professional Ethics, Accountability, & Development

10.1. Resolve Ethical Conflicts and Preserve Educational INTeGrity....ereenercernsinsinsesisssssessssssassesssnns
10.2. Represent Qualifications, Services, and Educational Claims ACCUrately....ocrrenrreeernsesseesennsnnns
10.3. Fulfill Professional Accountability and Stakeholder Responsibilities ........ccovnrcrenrerreneereeneeneennenns
10.4. Evaluate Instructional Practice Using Evidence and Professional Criteria......c.cooreonreonreeneeneennns
10.5. Evaluate and Strengthen Ongoing Professional COMPELeNCE .......covceereeereereeerneseeseeseesseseseseesseseees
Related Framework for Teaching Personal Finance COMPONENTS .......oeveererereesinssssensisssssensesssssssssssssssssssnss

Standards Development & REVIEW TEAM ... esessssesssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssssessenss



Structure and
Application of the
Standards

Each domain includes a Domain Purpose, an
overarching Domain Competency, numbered
professional standards, and Competency Indicators.

The Competency Indicators specify the observable
professional capabilities necessary to meet each
standard. They establish what educators must be
capable of demonstrating without prescribing
one universal training method, examination,
portfolio, or evaluation process. Competence may
be demonstrated through appropriate instructional
work, practical tasks, professional decisions,
technical applications, observed practice, and
other credible evidence relevant to the assigned
responsibility.

Each domain also includes a crosswalk identifying
related components from the Framework for
Teaching Personal Finance. These references help
educators and institutions connect professional
competency expectations with relevant areas of
teaching practice. The crosswalks are informational
and do not establish equivalent requirements or
introduce additional assessments.

Relationship to the
NFEC's Framework
for Teaching
Personal Finance

The National Financial Educators Council
previously developed the Framework for Teaching
Personal Finance in collaboration with consultants
from the Danielson Group, adapting Charlotte

Danielson’s Framework for Teaching to the specific
demands of financial education.

The Framework contains 22 components
organized into four domains: Planning and
Preparation, Classroom Environment, Instruction,
and Professional Responsibilities. Its four-level
performance rubrics provide structured criteria
for evaluating instructional practice, identifying
strengths and weaknesses, guiding professional
feedback, and supporting improvement.

The National Financial Educator Standards* and
the Framework for Teaching Personal Finance are
complementary professional resources with distinct
primary purposes.

The National Financial Educator Standards>"
establish the professional competencies
educators must demonstrate to carry out their
assigned responsibilities. These expectations
extend across financial subject matter expertise,
financial psychology, applied teaching methods,
instructional design and delivery, performance-
based assessment, outcome evaluation, learner
protection, and professional accountability.

The Framework for Teaching Personal Finance
provides a structured approach to examining

the quality of related teaching practices. Its
components and performance descriptors support
evaluation of how effectively educators prepare
for instruction, establish productive learning
environments, engage learners, deliver instruction,
and fulfill professional responsibilities.

The two resources necessarily address some
common areas of professional practice. The
Framework includes expectations concerning
educator preparation and professional capabilities,
while the National Standards require practical
demonstrations of professional competence.

Their distinction is one of primary purpose and
application, not an absolute separation of subject
matter.



How the Two Resources Differ

Comparison

Area

Primary Purpose

Central Question

Scope

Evaluation
Approach

Primary Uses

National Financial
Educator Standards™

Establish the professional competencies
required for responsible and effective
financial education.

What professional capabilities must an
educator demonstrate for their assigned
responsibilities?

Comprehensive competencies covering
subject expertise, instructional practice,
assessment, outcomes, safeguards, and
professional responsibilities.

Competency Indicators that can
be evaluated through appropriate
demonstrations and professional evidence.

Educator preparation, qualification
expectations, competency evaluation, and
professional development.

NFEC Framework for Teaching

Personal Finance™

Describe and evaluate the quality of
instructional practice.

How effectively does the educator apply
relevant capabilities in professional
teaching practice?

Teaching practices organized across
planning, classroom environment,
instruction, and professional
responsibilities.

Four-level performance rubrics
describing the quality of instructional
practice.

Instructional observation, performance
evaluation, feedback, professional
reflection, and teaching improvement.

How the Resources Work Together

The National Financial Educator Standards>™ establish the professional capabilities educators are expected
to demonstrate. The Framework for Teaching Personal Finance provides a structured method for evaluating
the quality of related instructional practices.

For example, the Standards may require an educator to demonstrate sufficient financial subject matter
expertise, design instruction that develops applied financial capabilities, and construct performance-based
assessments aligned with intended outcomes. The Framework can help evaluate how effectively that
educator communicates, facilitates learning, engages participants, and responds to learner needs during

instruction.

Organizations may use either resource independently or apply them together to support educator
preparation, professional qualification, instructional evaluation, and continuous improvement. The
National Standards do not replace the Framework or establish a competing teaching performance rating
system. Together, the resources provide complementary approaches to strengthening financial educator
competence and the quality of financial education.



Foundations of
Financial Education
Practice

Domain Purpose

Financial education is a professional practice focused on preparing
people to make informed financial decisions, complete practical
financial tasks, establish useful financial systems, and apply these
capabilities to real-world responsibilities. Financial knowledge supports
these abilities, but learning financial concepts alone does not establish that
someone can manage the decisions and tasks they will face.

Financial educators must understand both the value and the limitations of their work. Effective instruction
can help people evaluate choices, avoid costly mistakes, prepare for financial responsibilities, and take
appropriate action. However, financial challenges may also result from insufficient income, high costs,
limited opportunities, unexpected events, or barriers that education alone cannot resolve. Educators must
recognize these differences and avoid promising financial outcomes that instruction cannot guarantee.

This domain establishes the foundational competencies needed to evaluate the purpose and limitations of
financial education, distinguish education from other financial services, analyze financial challenges and
capability needs, and establish realistic instructional purposes and boundaries. The domain focuses on the
educator’s overall professional role and the broad needs a teaching assignment should address. Detailed
instructional planning, teaching methods, financial subject matter proficiency, assessment, and professional
ethics are addressed in subsequent domains.

Domain Competency

Financial educators evaluate what financial education can realistically accomplish, apply appropriate
professional boundaries, analyze financial challenges and capability needs, and establish instructional
purposes and scopes that match relevant learner responsibilities, organizational requirements, available
resources, and the educator’s qualifications.



sl Evaluate the Purpose, Value, and Limits of

1.1

111

1.1.2

113

114

1.1.5

1.1.6

Financial Education

Financial educators evaluate the purpose and potential benefits of financial education,
determine what learners can reasonably accomplish through instruction, and distinguish
demonstrated financial capabilities from subsequent financial actions and outcomes.

Competency Indicators

Analyze how financial decisions and responsibilities affect financial stability, employment,
housing, relationships, independence, and future opportunities.

Distinguish financial awareness, conceptual understanding, guided practice, independent
financial capability, and subsequent financial actions or outcomes, recognizing the different
purposes each may serve.

Evaluate whether an educational offering provides sufficient instruction and practical
application for learners to develop its intended financial capabilities.

Evaluate how available resources, financial circumstances, competing responsibilities,
personal choices, and external conditions may affect whether learners can apply their
financial capabilities.

Evaluate claims about financial education effectiveness using supporting evidence and
realistic expectations, distinguishing demonstrated learning from financial results that may
occur afterward.

Communicate the benefits and limitations of financial education accurately without
promising specific financial behaviors, increased earnings, debt elimination, financial
security, or other outcomes beyond the educator’s control.

S Determine Appropriate Financial Educator Roles

1.2

121

and Professional Boundaries

Financial educators determine which services and activities are appropriate within their
professional roles, apply relevant boundaries, and respond responsibly when learners
need assistance beyond the educator’s qualifications or assigned responsibilities.

Competency Indicators

Distinguish financial education, financial coaching, financial counseling, product sales, and
specialized financial services according to the assistance provided and responsibilities
assumed, recognizing that one-on-one instruction does not automatically constitute
regulated financial advice.

10



1.2.2

123

124

1.2.5

1.2.6

1.2.7

1.2.8

Evaluate how assigned responsibilities, demonstrated qualifications, other professional
roles, employer requirements, and applicable restrictions affect the assistance an educator
is authorized to provide, seeking qualified clarification when necessary.

Clarify the educator’s responsibilities when also serving in another professional capacity,
distinguishing services provided as an educator from those delivered under separate
qualifications or authorization.

Apply appropriate professional boundaries when helping learners compare financial
options, evaluate risks, and make their own decisions.

Distinguish objective financial instruction and balanced product comparisons from sales
activities or promotional pressure intended to direct learners toward particular providers or
transactions.

Evaluate learner requests to determine whether appropriate assistance can be provided
through education or whether personalized professional services or other qualified support
may be necessary.

Apply appropriate professional boundaries when learners request specific investment
recommendations, personal tax determinations, legal guidance, or other assistance
requiring specialized expertise or authorization.

Respond to requests beyond the educator’s role by continuing appropriate instruction,
explaining relevant decision factors, helping learners prepare questions, or directing them
toward qualified assistance rather than providing unsupported recommendations.

St Analyze Financial Challenges and Financial
.I 3 Capability Needs

1.3.1

1.3.2

133

134

Financial educators analyze financial responsibilities and challenges affecting different
learner populations, distinguish gaps in applied financial capabilities from barriers
beyond education, and determine where instruction can provide meaningful support.

Competency Indicators

Evaluate available learner information, community conditions, and credible supporting
evidence to establish likely financial capability needs without making unsupported
assumptions or requiring unnecessary personal disclosures.

Analyze how financial responsibilities and capability needs differ across life stages and
major transitions, considering actual circumstances rather than relying on demographic
assumptions.

Analyze financial challenges associated with different circumstances, including income
instability, insufficient savings, borrowing costs, debt obligations, employment changes,
family responsibilities, limited access to financial services, and unexpected expenses.

Evaluate how financial challenges may affect housing, employment, education, health-
related costs, family responsibilities, financial independence, and future opportunities.
11



1.35

1.3.6

1.3.7

1.3.8

1.3.9

Distinguish capability gaps involving financial reasoning, decision-making, calculations,
practical tasks, financial systems, habits, and essential supporting knowledge.

Differentiate problems that financial education can help address from insufficient financial
resources, high costs, limited access, institutional barriers, or other conditions that may
prevent financial action despite adequate capability.

Determine when immediate concerns involving basic needs, financial instability, housing,
safety, or other circumstances require additional resources or qualified assistance beyond
instruction.

Evaluate the urgency, timing, consequences, and practical importance of financial decisions
to determine which capability needs deserve the greatest educational attention.

Establish justified, high-level educational priorities that reflect learners’ financial
responsibilities, practical capability gaps, and opportunities to apply what they learn.

Sl Establish an Appropriate Audience, Instructional

Purpose, and Scope

1 4 Financial educators establish or evaluate teaching assignments that address relevant
[ |

141

14.2

143

144

145

14.6

1.4.7

learner needs, define realistic educational purposes, and match the educator’s
qualifications, available instructional time, organizational requirements, and resources.

Competency Indicators

Evaluate the educational purpose, responsibilities, and requirements of the instructional
setting in which the educator will teach.

Define or evaluate the intended learner audience according to relevant financial
responsibilities, existing capabilities, experience, accessibility needs, and opportunities for
financial application.

Evaluate relevant learner standards, organizational requirements, instructional mandates,
existing curricula, sponsor expectations, and available resources when establishing the
assignment’s purpose and scope.

Determine whether an assignment is intended to provide introductory awareness,
guided financial practice, or development of independent applied financial capabilities,
establishing realistic expectations for the available instructional time and format.

Evaluate whether the proposed subjects and practical tasks fall within the educator’s
demonstrated qualifications, determining when additional preparation, qualified support,
or a different instructor is necessary.

Apply learner-centered professional judgment when organizational or sponsor objectives
compete with learners’ educational needs and independent decision-making.

Establish a clear instructional purpose identifying the financial responsibilities and

capabilities the educational experience is intended to address.
12



1.4.8 Determine which financial subjects and learner needs should be included, deferred, or
addressed through other educational or professional services.

1.4.9 Evaluate whether the proposed scope can reasonably be addressed within available
time, learner readiness, educator expertise, and organizational resources, recommending
adjustments when necessary.

1.4.10 Communicate the instructional purpose, expected capabilities, scope, and limitations
accurately to relevant stakeholders without promising results the assignment cannot
reasonably achieve.

Related Framework For Teaching Personal
Finance Components

The following components from the NFEC Framework for Teaching Personal Finance relate to the
professional competencies established in this domain. This crosswalk helps educators and organizations
connect competency expectations with corresponding areas of instructional practice and professional
performance.

National Financial

Related Framework for Teaching
Educator Standards

Personal Finance Components

1.1. Evaluate the Purpose, Value, and Limits of

Financial Education 4a - Engaging in Reflective Practice.

1.2. Determine Appropriate Financial Educator

Roles and Professional Boundaries 4f = Acting in Service of Participants.

1.3. Analyze Financial Challenges and Financial

Capability Needs 1b - Knowing and Valuing Participants.

1.4. Establish an Appropriate Audience, 1b - Knowing and Valuing Participants.

Instructional Purpose, and Scope 1c - Setting Instructional Outcomes.

This crosswalk identifies related areas of professional practice within the NFEC Framework for Teaching
Personal Finance. These relationships do not establish equivalent requirements or introduce additional
assessments.

13



Domain 2:

Financial Psychology
& Behavioral
Influences

Domain Purpose

Financial decisions are influenced by more than financial

knowledge. Emotions, human needs, cognitive biases, habits,

readiness for change, social relationships, cultural expectations, and

previous experiences can affect how individuals evaluate financial choices

and apply financial capabilities. Understanding these influences helps financial
educators recognize why learners may understand a financial concept yet struggle to
make a decision, complete a task, or establish a useful financial routine.

Financial educators must distinguish psychological and behavioral influences from financial constraints,
limited resources, access barriers, and legitimate differences in personal priorities. Educators should not
assume that financial difficulties reflect poor motivation, that one psychological explanation applies to

every learner, or that behavioral change can be achieved through instruction alone.

This domain establishes competencies for interpreting emotional and motivational influences, evaluating
cognitive biases, recognizing readiness and capacity for financial action, accounting for social and cultural
influences, and selecting appropriate behavioral supports. The emphasis is on developing applied financial
capabilities through informed, respectful educational responses rather than psychological diagnosis,
coercion, or attempts to control learners’ personal financial decisions.

Domain Competency

Financial educators analyze the psychological, emotional, cognitive, behavioral, and social influences
affecting financial decisions and actions. They evaluate learners’ readiness and practical capacity

for financial responsibilities, distinguish behavioral influences from external constraints, and select
appropriate educational responses that support informed decision-making, practical financial action, and
the development of useful financial habits while respecting learner autonomy and professional boundaries.

14




Sl Evaluate Financial Emotions and Human Needs

Financial educators evaluate how emotional responses, personal needs, financial stress,
and individual motivations may influence financial decisions and learning; and select
appropriate educational responses that respect learner circumstances, dignity, and
independence.

Competency Indicators

2.1.1 Analyze how emotions - including fear, stress, shame, confidence, excitement, and
optimism - may influence financial judgment, decision-making, and engagement in
financial education.

2.1.2 Evaluate how immediate needs, financial security, personal responsibilities, and longer-
term aspirations influence financial priorities, motivation, and the capacity to consider
different financial decisions.

2.1.3 Distinguish emotional and motivational influences from financial limitations, restricted
access, competing responsibilities, insufficient knowledge, and other practical barriers.

2.14 Evaluate how previous financial experiences may affect learners’ confidence, expectations,
trust, willingness to engage, and responses to financial responsibilities.

2.1.5 Recognize that emotional responses may affect attention, participation, and financial
decision-making without establishing an individual's motives, psychological condition, or
actual financial capabilities.

2.1.6 Select educational responses that acknowledge potential emotional and motivational
influences while supporting meaningful instruction without judgment, fear, shame,
manipulation, or pressure toward predetermined financial choices.

2.1.7 Adapt financial examples, discussion prompts, and participation options when necessary to
support learning about sensitive financial subjects without requiring disclosure of personal
emotions, financial difficulties, or household circumstances.

2.1.8 Identify when a learner’s concerns or circumstances fall outside the educator’s professional
role and require appropriate assistance beyond financial education.

15



SR Evaluate Cognitive Biases and Behavioral
2 2 Influences on Financial Decisions

Financial educators analyze cognitive biases, decision-making shortcuts, and behavioral

influences that may affect financial judgment; and apply appropriate approaches that

help learners evaluate financial claims, offers, and alternatives using sound reasoning.
Competency Indicators

221 Analyze how common cognitive biases and decision-making shortcuts may influence
financial choices, including preferences for immediate rewards, anchoring, confirmation
bias, status quo bias, overconfidence, and loss aversion.

2.2.2 Evaluate how the presentation of financial choices - including initial prices, payment
terms, default selections, promotional claims, limited-time offers, and gain-or-loss framing
- may influence judgment.

2.2.3 Analyze how perceptions of risk, uncertainty, potential losses, anticipated benefits, and
future consequences may affect financial decisions.

2.24 Distinguish potentially biased reasoning from decisions that reasonably reflect individual
preferences, financial constraints, uncertainty, available options, or differing financial
responsibilities.

2.2.5 Evaluate how the educator’s own financial beliefs, assumptions, experiences, and
presentation of alternatives may influence learners’ decisions; and apply strategies that
support balanced, evidence-informed instruction.

2.2.6 Analyze realistic financial decisions to determine which assumptions, omitted
considerations, comparison criteria, or potential consequences learners should examine to
recognize possible behavioral influences.

2.2.7 Select instructional prompts, comparison methods, and decision-making supports that
help learners question assumptions, examine alternatives, evaluate relevant costs
and consequences, and reach informed conclusions without directing them toward a
predetermined financial choice.
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g Evaluate Readiness and Capacity for Financial

2.3

231

2.3.2

233

234

235

2.3.6

2.3.7

Behavior Change

Financial educators evaluate a learner’s stage of change, readiness, and practical capacity
to undertake a specific financial action; and determine the educational considerations
necessary to support progress toward informed financial behavior.

Competency Indicators

Demonstrate proficiency in evaluating available indicators to identify a learner’s likely
stage of change for a specific financial behavior, distinguishing between awareness,
consideration, preparation, action, and maintenance while recognizing uncertainty and
possible movement between stages.

Distinguish expressed intentions, confidence, and interest in financial change from actual
preparation, demonstrated action, and efforts to maintain an established financial routine.

Evaluate the knowledge, practical skills, financial resources, access, time, and opportunities
necessary to undertake a particular financial action, distinguishing willingness to act from
the ability to act.

Recognize that readiness may differ across financial responsibilities, change with personal
circumstances, and progress or regress without following a fixed sequence.

Evaluate barriers to financial action without automatically attributing inaction to
insufficient motivation, resistance to change, or a lack of financial understanding.

Determine how a learner’s apparent stage of change, existing capabilities, and practical
constraints should inform educational priorities, including when additional education is
appropriate and when access barriers or other circumstances require assistance beyond
instruction.

Interpret readiness using available evidence without assigning permanent psychological
labels, requiring personal commitments, or treating a provisional stage-of-change
interpretation as a diagnosis or definitive assessment of an individual.
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Sl Evaluate Family, Social, Cultural, and

24.2

2453

244

245

24.6

24.7

248

249

Information Influences on Financial Behavior

Financial educators analyze how family experiences, social relationships, cultural
practices, community expectations, and financial messaging may influence financial
attitudes and behaviors, and apply this understanding to support relevant, respectful, and
inclusive financial education.

Competency Indicators

Analyze how family experiences, household financial practices, trusted individuals, early
financial exposure, and observed financial behaviors may influence financial attitudes,
expectations, and habits without assuming that these experiences permanently determine
individual behavior.

Evaluate how peers, communities, social expectations, advertising, digital media, and
financial influencers may shape financial aspirations, perceived norms, and financial
choices.

Distinguish credible financial expertise and evidence-supported claims from perceived
authority, popularity, personal testimonials, professional titles, and social influence when
analyzing how individuals develop trust in financial guidance.

Analyze how conflicting financial messages from family members, peers, financial
professionals, media personalities, and other sources may influence decisions; and select
respectful approaches that help learners examine the basis for those messages.

Evaluate how household responsibilities, cultural practices, financial resources, institutional
access, and differing priorities may affect the suitability, feasibility, or meaning of particular
financial decisions.

Recognize legitimate differences in financial goals, family obligations, cultural
expectations, and definitions of financial success without implying that one appropriate set
of personal values is inherently superior.

Evaluate social and cultural influences without stereotyping individuals or assuming
that age, income, household structure, language, cultural background, or other group
characteristics determine financial knowledge, motivations, or behavior.

Select or adapt financial examples and learning contexts that recognize different
household arrangements, financial responsibilities, and access conditions while preserving
the intended financial reasoning and applied capability.

Support examination of family, cultural, and social influences without requiring learners
to disclose personal financial histories, family disagreements, cultural identities, or other
sensitive circumstances.
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SR Select Appropriate Behavioral Supports for
Financial Decisions and Habits

Financial educators select and apply practical, noncoercive behavioral support strategies that
help learners make informed financial decisions, develop useful financial routines, address
barriers to action, and strengthen their ability to apply financial knowledge over time.

Competency Indicators

251 Evaluate behavioral obstacles that may interfere with applying financial knowledge,
including impulsive decisions, procrastination, inconsistent routines, competing priorities,
avoidance, and difficulty following through on intended financial actions.

2.5.2 Select appropriate decision-making supports, including structured comparisons, reflection
prompts, decision pauses, assumption checks, and consideration of future consequences,
according to the financial decision and plausible behavioral influences involved.

253 Evaluate strategies for developing and maintaining useful financial routines, including
reminders, planning systems, environmental cues, appropriate reinforcement, automation,
self-monitoring, and opportunities for continued practice.

254 Select manageable and realistic preparatory steps, decision processes, and routine-building
strategies that correspond to the learner’s apparent readiness, practical capabilities,
resources, and opportunities for financial action.

2.5.5 Apply behavioral support approaches that encourage self-directed decisions, voluntary
participation, constructive responses to setbacks, and realistic adjustments when financial
circumstances change.

2.5.6 Distinguish behavioral supports suitable for group financial education from those
appropriate to individualized instruction, adapting the level of personalization without
requiring unnecessary disclosure, pressured commitments, or educator control over
learners’ financial behavior.

257 Evaluate potential disadvantages of behavioral supports, including financial costs,
unwanted reminders, inappropriate automation, privacy concerns, excessive monitoring,
dependence on educator assistance, or expectations that exceed the learner’s practical
circumstances.

2.5.8 Distinguish educational strategies that strengthen independent financial capability from
approaches involving manipulation, shame, fear, sales-oriented persuasion, or inappropriate
professional influence.

2.5.9 Evaluate whether selected behavioral supports remain appropriate and useful, determining
when a strategy should be modified, discontinued, or replaced with assistance that
addresses a practical barrier beyond financial education.
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Related Framework For Teaching Personal
Finance Components

The following components from the NFEC Framework for Teaching Personal Finance relate to the
professional competencies established in this domain. This crosswalk helps educators and organizations
connect competency expectations with corresponding areas of instructional practice and professional
performance.

Related Framework for Teaching

National Financial
Personal Finance Components

Educator Standards

1b - Knowing and Valuing Participants.

2.1. Evaluate Financial Emotions and Human o .
2a - Cultivating Respectful and Affirming

Needs ;
Environments.
2.2. Evaluate Cognitive Biases and Behavioral 1a - Applying Knowledge of Content and Pedagogy.
Influences on Financial Decisions 3b - Using Questioning and Discussion Techniques.

2.3. Evaluate Readiness and Capacity for Financial ~ 1b - Knowing and Valuing Participants.
Behavior Change 3e - Responding Flexibly to Participant Needs.

. . 1b - Knowing and Valuing Participants.
2.4. Evaluate Family, Social, Cultural, and

Information Influences on Financial Behavior 2a - Cultivating Respectful and Affirming

Environments.

2.5. Select Appropriate Behavioral Supports for 3c - Engaging Participants in Learning.
Financial Decisions and Habits 3e - Responding Flexibly to Participant Needs.

This crosswalk identifies related areas of professional practice within the NFEC Framework for Teaching
Personal Finance. These relationships do not establish equivalent requirements or introduce additional
assessments.
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Domain 3:
Teaching Methods for
Developing Applied

Financial Capabilities

Domain Purpose

Financial education should develop applied financial capabilities

that enable learners to make informed financial decisions, complete

practical financial tasks, develop useful plans and systems, and respond

effectively to financial responsibilities. Knowledge of financial concepts

provides an essential foundation, but the intended outcome is the ability to apply _—— —_—
that knowledge in realistic situations.

Financial educators must select and apply teaching methods that develop these capabilities. Effective

instruction prepares learners to interpret financial documents, evaluate alternatives, navigate financial
processes, perform relevant calculations, and make reasoned decisions. Explanations, demonstrations,

guided practice, inquiry, simulations, and independent applications serve different purposes in helping
learners progress from initial understanding to practical performance.

This domain establishes competencies for selecting appropriate teaching methods, demonstrating financial
concepts and processes, facilitating applied learning, strengthening retention and independent capability,
adapting instruction to learner needs, and providing respectful corrective feedback. The focus is on
choosing and applying teaching methodologies that develop measurable, transferable financial capabilities.
Comprehensive instructional design, program execution, and formal assessment and measurement are
addressed in their respective domains.

Domain Competency

Financial educators evaluate, select, and demonstrate teaching methods that develop applied financial
capabilities. They support learners in interpreting financial documents and requirements, evaluating
alternatives, making informed decisions, completing practical tasks, and independently applying financial
knowledge and skills across relevant situations. Educators adapt instructional approaches to learner needs,
progressively build independent capability, and use targeted feedback to strengthen financial reasoning
and task performance.
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R Select Teaching Methods to Develop Applied

3.1

3.1.1

3.1.2

3.1.3

3.14

3.1.5

3.1.6

3.1.7

Financial Capabilities

Financial educators evaluate and select teaching methods according to the applied financial
capabilities learners must develop, combining appropriate instructional approaches to
support financial reasoning, practical task performance, and independent application.

Competency Indicators

Evaluate how prior knowledge, cognitive demands, experience, learner interaction, practice,
feedback, and reinforcement influence the selection of teaching methods appropriate to
applied financial capability development.

Analyze the financial decisions, calculations, processes, and practical tasks associated with
an intended financial capability to determine the instructional methods best suited to
developing that capability.

Compare the purposes, strengths, and Llimitations of direct instruction, demonstrations,
worked examples, guided practice, inquiry, discussion, simulations, role-play, project-based
learning, and other relevant teaching methods.

Determine when learners require foundational explanations, explicit modeling, guided
practice, collaborative problem-solving, or independent investigation; and adjust the level
of instructional guidance according to learner readiness and task complexity.

Select and integrate complementary teaching methods that support progression toward
independent financial reasoning and task performance, considering instructional time,
learner starting points, accessibility, delivery format, and available resources.

Distinguish legitimate learner preferences and accessibility needs from unsupported
assumptions that individuals possess fixed learning styles requiring specific teaching
methods.

Justify teaching method selections according to their contribution to applied financial
capabilities rather than reliance on a preferred teaching philosophy, unnecessary activity
variety, or methods that increase participation without meaningful learning.
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R Explain and Demonstrate Financial Concepts,

3.2

3.2.1

3.2.2

3.2.3

3.24

3.2.5

3.2.6

3.2.7

3.2.8

Processes, and Tasks

Financial educators accurately explain and demonstrate financial concepts, calculations,
documents, and practical processes within their assigned teaching subjects, preparing
learners to apply essential knowledge to realistic financial decisions and responsibilities.

Competency Indicators

Explain financial concepts and principles in the context of the decisions, responsibilities,
and practical tasks for which they are needed, using clear, audience-appropriate language
without treating terminology or factual recall as the primary instructional outcome.

Organize explanations around relevant financial questions and responsibilities, breaking
complex calculations or processes into understandable steps while preserving their
relationship to the complete financial task.

Demonstrate how to interpret relevant financial documents, statements, disclosures,
product conditions, and procedural requirements when evaluating alternatives or
completing practical financial tasks.

Accurately model financial calculations and procedures, making relevant steps,
assumptions, time periods, amounts, costs, conditions, and numerical relationships clear so
learners understand how those factors affect financial decisions.

Distinguish illustrative assumptions, estimates, and projections from actual financial
conditions or requirements, explaining relevant limitations and circumstances in which
product terms, rules, or outcomes may differ.

Select appropriate explanations, worked examples, realistic documents, visual
representations, analogies, and instructional resources that clarify essential financial
relationships without introducing misleading simplifications or unnecessary complexity.

Anticipate foreseeable misunderstandings and demonstrate alternative explanations or
examples when a concept, calculation, or process requires additional clarification.

Connect explanations and demonstrations to meaningful learner application by providing
opportunities to interpret unfamiliar scenarios, perform relevant calculations or procedures,
evaluate alternatives, or complete related financial tasks independently.
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Yy Guide Applied Financial Learning and

Decision-Making

3 3 Financial educators select and demonstrate applied teaching methods that engage
|

3.3.1

3.3.2

3.3.3

3.34

3.3.5

3.3.6

3.3.7

3.3.8

learners in realistic financial analysis, decision-making, problem-solving, and practical task
performance while developing independent judgment and preserving learner choice.

Competency Indicators

Distinguish applied financial learning from passive exposure, factual recall, and activities
that do not require learners to perform meaningful financial reasoning, make decisions,
complete tasks, or produce practical outcomes.

Select appropriate applied teaching methods - including case analysis, simulations, guided
task practice, inquiry, role-play, and project-based learning - according to the financial
decisions and responsibilities learners are preparing to address.

Use realistic financial scenarios, documents, requirements, and circumstances that
incorporate relevant constraints, assumptions, costs, timing, uncertainty, and alternatives,
allowing learners to analyze situations without assuming a single universally appropriate
financial choice.

Demonstrate instructional approaches that guide learners in determining what they

need to know, locating and evaluating credible resources, interpreting relevant financial
documents and conditions, comparing alternatives, recognizing trade-offs, and determining
justified decisions or next steps.

Apply purposeful questioning, guided discovery, discussion, and structured comparison
techniques that require learners to explain their reasoning, perform essential task steps,
and reach informed conclusions rather than reproduce an educator-selected answer.

Select appropriate financial tools, calculators, sample documents, comparison resources,
and digital learning supports that strengthen realistic task practice, providing suitable
alternatives when particular resources or technologies are inaccessible or inappropriate.

Determine when actual financial tasks, realistic simulations, sample documents, or
preparatory activities are appropriate, considering learner age, eligibility, access, financial
risk, personal choice, and the educator’s professional responsibilities.

Apply learner-centered, noncoercive facilitation that preserves decision ownership,
accommodates legitimate alternative conclusions, and avoids sales-oriented persuasion,
pressured financial commitments, or unnecessary disclosure of personal financial
circumstances.
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Syt Develop Retention and Independent Application
3 4 of Financial Capabilities

34.1

3.4.2

3.4.3

344

3.4.5

3.4.6

3.4.7

Financial educators apply teaching methods that strengthen retention of essential
financial knowledge, develop practical skill proficiency, and support the independent
application of financial capabilities across familiar and unfamiliar circumstances.

Competency Indicators

Distinguish initial understanding, guided task completion, independent performance,
retention over time, and the ability to transfer financial capabilities to unfamiliar or
changing situations.

Evaluate and apply appropriate methods for strengthening retention and practical
proficiency, including retrieval practice, spaced review, repeated task application, varied
examples, and reflection on financial decisions or completed tasks.

Demonstrate teaching approaches that progressively reduce instructional assistance,
moving learners from observation and guided practice toward independently completing
essential financial reasoning, calculations, decisions, and task steps.

Incorporate meaningful variation in financial circumstances, amounts, requirements,
product conditions, available resources, and decision alternatives so learners practice
applying financial capabilities rather than memorizing completed examples.

Evaluate the appropriate use of instructional supports, including checklists, calculation
aids, practice tools, reflection prompts, and self-correction techniques, while avoiding
unnecessary dependence on educator assistance.

Distinguish financial knowledge and procedures that benefit from fluent recall from
responsibilities requiring learners to locate current requirements, verify relevant conditions,
evaluate alternatives, or exercise independent judgment.

Evaluate whether practice methods prepare learners to apply capabilities to new financial
situations, recognizing that subsequent real-world action may also depend on eligibility,
financial resources, access, timing, and personal choice.
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Sl Adapt Instructional Methods for Diverse
Learner Needs

Financial educators adapt teaching methods and instructional supports to address
differences in learner knowledge, abilities, accessibility requirements, and circumstances.

Competency Indicators

3.5.1 Analyze how differences in prior financial experience, literacy, numeracy, language
proficiency, digital capabilities, accessibility needs, and relevant life circumstances may
influence learners’ ability to understand financial responsibilities and complete practical
tasks.

3.5.2 Evaluate learner needs using available evidence and appropriate inquiry rather than
assumptions about ability, motivation, financial circumstances, or learning potential based
on age, disability, language, income, or other demographic characteristics.

3.5.3 Select appropriate instructional adaptations, including accessible documents, clear
explanations, visual organization, worked examples, calculation aids, assistive technologies,
alternative participation methods, and additional guided practice when necessary.

3.5.4 Distinguish barriers created by instructional presentation, available resources, technology,
or access from the essential financial reasoning, decisions, calculations, and practical
capabilities the instruction is intended to develop.

3.5.5 Adjust instructional guidance, task complexity, participation options, and opportunities
for independent application according to learners’ starting points and demonstrated
capabilities while maintaining appropriate challenges and meaningful expectations for
performance.

3.5.6 Adapt financial scenarios, documents, tools, and practice activities to reflect different
financial circumstances and levels of access without assuming that learners possess stable
earnings, existing accounts, credit eligibility, reliable technology, or independent financial
control.

3.5.7 Evaluate the suitability of instructional technologies and learning formats for learners with
different accessibility requirements or technology access, providing practical alternatives
when necessary.

3.5.8 Apply relevant accommodation requirements and organizational procedures, collaborate
with qualified support personnel when appropriate, and evaluate whether adaptations
provide meaningful access to the intended financial capabilities without unnecessary
disclosure or unsupported judgments about learners.
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SR ldentify Financial Reasoning and Task-Performance
3 B Gaps and Provide Corrective Feedback

Financial educators recognize gaps in learners’ financial understanding, reasoning, and
practical task performance; and apply targeted corrective feedback and instructional
methods that strengthen the learners’ ability to demonstrate applied financial capabilities.

Competency Indicators

3.6.1 Evaluate development of financial understanding and practical capabilities through
targeted questions, calculations, document interpretation, learner explanations,
demonstrations, and other appropriate instructional checks rather than assuming that
participation, confidence, or factual recall establishes competence.

3.6.2 Distinguish conceptual misunderstandings, inaccurate calculations, procedural errors,
incomplete task performance, and weaknesses in decision-making from legitimate
differences in financial priorities or alternative conclusions supported by sound reasoning.

3.6.3 Analyze learners’ responses and practical work to determine the specific knowledge,
reasoning, calculation, decision criterion, or task step requiring further attention,
recognizing when additional evidence is needed to establish the cause of a difficulty.

3.6.4 Provide timely, accurate, respectful, and actionable feedback that helps learners recognize
errors, revise their reasoning, correct task performance, and reach informed conclusions
without having the educator complete the essential work for them.

3.6.5 Select and demonstrate appropriate corrective methods, including alternative explanations,
targeted modeling, revised examples, prerequisite instruction, additional guided practice,
and opportunities for independent correction.

3.6.6 Apply appropriate follow-up questions or changed financial scenarios to determine
whether learners can use the corrected reasoning or process in a new situation rather than
merely repeat the original answer.

3.6.7 Evaluate when recurring misunderstandings or performance difficulties indicate that the
instructional method, explanation, task representation, or assumed prerequisites should be
revised.

3.6.8 Recognize and promptly correct educator-originated inaccuracies, acknowledging
uncertainty and seeking appropriate verification when unfamiliar financial rules,
calculations, or procedures exceed the educator’s demonstrated expertise.
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Related Framework For Teaching Personal
Finance Components

The following components from the NFEC Framework for Teaching Personal Finance relate to the
professional competencies established in this domain. This crosswalk helps educators and organizations
connect competency expectations with corresponding areas of instructional practice and professional
performance.

National Financial Related Framework for Teaching

Educator Standards Personal Finance Components

3.1. Select Teaching Methods to Develop Applied 1a - Applying Knowledge of Content and Pedagogy.
Financial Capabilities 1e - Planning Coherent Instruction.

3.2. Explain and Demonstrate Financial Concepts, = 1a - Applying Knowledge of Content and Pedagogy.

Processes, and Tasks 3a - Communicating About Purpose and Content.
3.3. Guide Applied Financial Learning and 3b - Using Questioning and Discussion Techniques.
Decision-Making 3c - Engaging Participants in Learning.
3.4. Develop Retention and Independent 1e - Planning Coherent Instruction.
Application of Financial Capabilities 3¢ - Engaging Participants in Learning.
3.5. Adapt Instructional Methods for Diverse 1b - Knowing and Valuing Participants.
Learner Needs 3e - Responding Flexibly to Participant Needs.

3.6. Identify Financial Reasoning and Task-
Performance Gaps and Provide Corrective
Feedback

3d - Using Assessment for Learning.
3e - Responding Flexibly to Participant Needs.

This crosswalk identifies related areas of professional practice within the NFEC Framework for Teaching
Personal Finance. These relationships do not establish equivalent requirements or introduce additional
assessments.
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Domain 4:

Financial Subject-
Matter Proficiency for
Assigned Instruction

Domain Purpose

Developing applied financial capabilities requires educators to
possess accurate, current, and sufficiently comprehensive knowledge of
the financial subjects they teach. Educators must determine the expertise
required by their teaching assignments based on the financial decisions, calculations,
processes, and practical tasks learners are expected to perform. Required proficiency is

established by the demands of the instruction, not by the educator’s existing knowledge or confidence.

Subject matter proficiency is assignment-specific, not universal. Required expertise varies according

to three dimensions: subject breadth, technical depth, and applied complexity. An educator teaching
children foundational saving and spending needs knowledge appropriate to those capabilities, while
an educator teaching advanced investing may require extensive expertise in investment products,
portfolio construction, risk, taxation, and other relevant subjects. These differences reflect instructional
responsibilities, not fixed requirements determined by learner age or course title.

This domain establishes competencies for determining required financial expertise, demonstrating accurate
subject knowledge, applying integrated knowledge to realistic financial decisions and tasks, verifying
accuracy and applicability, and maintaining proficiency within assigned teaching responsibilities.

Domain Competency

Financial educators determine the breadth, technical depth, and applied complexity of financial subject
matter knowledge required by their teaching assignments and demonstrate proficiency appropriate to
those requirements. They accurately interpret, calculate, evaluate, and apply financial concepts, documents,
systems, processes, and essential related knowledge to realistic financial decisions and tasks; verify the
accuracy and applicability of the subjects they teach; and evaluate, maintain, or appropriately limit their
expertise according to their instructional responsibilities.
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el Determine Required Financial Knowledge for
4 1 Assigned Instruction

4.1.1

4.1.2

4.1.3

4.14

4.1.5

4.1.6

4.1.7

Financial educators evaluate the applied financial capabilities addressed in their

Competency Indicators

Analyze the financial decisions, calculations, processes, and practical tasks learners are
expected to perform to determine the financial knowledge and expertise required of the
educator.

Distinguish subjects directly taught from essential related knowledge needed to explain
those subjects accurately, address realistic situations, and avoid materially incomplete
instruction, while excluding unrelated subjects from the assignment’s proficiency
requirements.

Determine required expertise across three dimensions: subject breadth, technical depth,
and applied complexity, considering the financial responsibilities being taught and the
potential consequences of inaccurate or incomplete instruction.

Evaluate the financial products, documents, systems, calculations, conditions, procedures,
and prerequisite concepts associated with the teaching assignment to establish what the
educator must be capable of interpreting and performing independently.

Anticipate foreseeable learner questions, common misconceptions, material exceptions,
and realistic variations that require knowledge beyond the concepts explicitly presented
during instruction.

Evaluate whether instructional materials, course descriptions, learning activities, or
promised outcomes introduce additional subject matter responsibilities that must be
included in the required expertise.

Apply relevant learner standards, defined program outcomes, authoritative subject matter
resources, and qualified technical input when necessary to establish the required breadth
and depth of expertise, including essential knowledge that may have been omitted from
the instructional materials.

teaching assignments to determine the financial subjects, essential related knowledge,
and depth of expertise necessary to teach those capabilities accurately and responsibly.
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sl Demonstrate Accurate and Sufficient Knowledge

4.2.2

4.2.3

4.24

4.2.5

4.2.6

4.2.7

of Assigned Financial Content

Financial educators demonstrate accurate and sufficiently comprehensive financial
subject matter knowledge at the level of technical depth required by their assigned
instruction, including the ability to independently explain, interpret, calculate, and
demonstrate relevant financial principles and processes.

Competency Indicators

Demonstrate accurate knowledge of the financial principles, mechanisms, products,
systems, and processes necessary to address the decisions and responsibilities included in
the assigned instruction.

Independently perform relevant financial calculations and procedures, accurately
accounting for applicable amounts, rates, time periods, compounding, fees, cash flows,
taxes, assumptions, and other material factors.

Interpret financial documents, account and product conditions, contractual provisions,
disclosures, and procedural requirements relevant to the applied financial capabilities
being taught.

Distinguish established financial principles, current requirements, product-specific
conditions, reasonable assumptions, estimates, and projections, including circumstances in
which outcomes depend on additional facts or changing conditions.

Demonstrate sufficient command of prerequisite concepts, essential related subjects,
material exceptions, restrictions, and technical relationships to prevent inaccurate,
incomplete, or misleading explanations.

Recognize and correct factual errors, misleading simplifications, unsupported
generalizations, and incorrect financial interpretations that could compromise learners’
understanding of the assigned subjects.

Apply subject matter expertise accurately to representative questions and unfamiliar
variations within the assigned teaching scope, demonstrating independent subject matter
proficiency rather than reliance on prepared materials, professional credentials, or previous
teaching experience.
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SR Apply Integrated Subject Knowledge to Financial

4.3

4.3.1

4.3.2

4.3.3

434

4.3.5

4.3.6

4.3.7

Decisions and Tasks

alternatives, and account for material interactions, constraints, and consequences.

Competency Indicators

Independently apply directly taught and essential related financial knowledge to complete
realistic decisions, analyses, comparisons, and practical tasks involving the financial
responsibilities learners are preparing to address.

Evaluate financial alternatives using appropriate quantitative and qualitative reasoning,
considering relevant costs, benefits, risks, financial obligations, eligibility conditions, timing,
constraints, and legitimate differences in individual priorities.

Analyze interactions among financial subjects when they materially affect an assigned
decision or task, such as relationships between debt repayment and household cash flow
or between investment decisions, account structures, taxation, and liquidity.

Evaluate how changes in financial circumstances, assumptions, product conditions, market
outcomes, or other material variables may affect financial decisions, practical plans, and
potential consequences.

Distinguish mathematically correct calculations or apparently favorable financial outcomes
from financially sound conclusions that also account for relevant assumptions, risks,
limitations, and practical circumstances.

Determine when missing facts, uncertain assumptions, conflicting requirements, or
technical complexities prevent a defensible conclusion, and establish appropriate next
steps for obtaining authoritative clarification or qualified assistance.

Apply financially sound judgment that recognizes professional limitations, preserves
individual decision-making, and distinguishes financial education from individualized or
regulated financial services requiring separate qualifications or authorization.

Financial educators integrate assigned financial subject matter knowledge with essential
related expertise to evaluate realistic financial decisions, address practical tasks, analyze
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SR Verify Financial Accuracy, Currency, and
4 4 Contextual Applicability

4.4.1

4.4.2

4.4.3

4.44

4.4.5

4.4.6

4.4.7

4.4.8

Financial educators verify that the financial facts, calculations, rules, conditions, and
examples used in their assigned instruction are accurate, reliable, sufficiently current,
and applicable to the financial decisions and responsibilities being taught.

Competency Indicators

Distinguish relatively stable financial principles and mathematical relationships from
financial product terms, rates, tax provisions, eligibility conditions, legal requirements,
deadlines, and other factors that may change over time.

Locate and critically evaluate authoritative sources appropriate to the assigned subject,
considering source credibility, publication and effective dates, jurisdictional scope, financial
provider interests, and relevant limitations.

Verify that material financial rules, product conditions, calculations, and procedural
requirements apply to the relevant jurisdiction, time period, account or product type, and
instructional circumstances.

Independently verify financially significant claims, calculations, rules, and conclusions
obtained from instructional resources, automated calculators, comparison tools, or Al-
generated content using appropriate authoritative sources and accurate computational
methods.

Evaluate financial comparisons, projections, promotional claims, and instructional
examples for omitted costs, unrealistic assumptions, outdated conditions, misleading
representations, unsupported conclusions, or uncertainty that could materially affect
financial decisions.

Determine when financial claims or technical requirements cannot be sufficiently verified
and must be qualified, withheld, corrected, or referred for qualified review before being
presented as reliable.

Correct identified inaccuracies and maintain appropriate supporting documentation of
significant sources, effective dates, assumptions, corrections, and unresolved technical
questions.

Establish proportionate review procedures or triggers for updating time-sensitive
financial content, particularly when courses are repeated or relevant products, regulations,
requirements, or financial conditions change.
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yurg Evaluate and Maintain Topic-Specific Proficiency

Financial educators evaluate their existing financial knowledge against the requirements

of their teaching assignments, identify and address gaps in their expertise, and maintain
or appropriately limit their instructional responsibilities as financial subjects and
[

requirements change.

Competency Indicators

45.1 Evaluate demonstrated financial knowledge and applied expertise against the subject
breadth, technical depth, and applied complexity required by current or proposed teaching
assignments, distinguishing actual proficiency from familiarity, confidence, or teaching
experience.

4.5.2 Identify gaps in subject matter proficiency involving directly taught financial subjects,
essential related knowledge, advanced financial applications, unfamiliar processes, or
changing financial requirements.

4.5.3 Determine and complete appropriate preparation to address knowledge gaps, including
technical study, authoritative source review, relevant calculations, realistic financial case
analysis, and consultation with qualified specialists when necessary.

454 Demonstrate sufficient proficiency in newly assigned or more advanced financial subjects
through accurate independent application of relevant knowledge, calculations, decisions,
and practical processes before assuming instructional responsibilities requiring that
expertise.

4.5.5 Maintain current subject matter proficiency as financial products, systems, regulations,
procedures, technical requirements, and other relevant conditions change, reassessing
whether existing expertise remains sufficient for the assignment.

4.5.6 Respond appropriately to unfamiliar or technically complex learner questions by
recognizing knowledge limitations, acknowledging uncertainty, identifying what requires
verification, and obtaining reliable clarification rather than providing unsupported answers.

4.5.7 Determine when additional preparation, qualified review, specialist collaboration,
narrowing of instructional scope, or deferral of instruction is necessary to ensure that
teaching responsibilities do not exceed demonstrated expertise.
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Related Framework For Teaching Personal
Finance Components

The following components from the NFEC Framework for Teaching Personal Finance relate to the
professional competencies established in this domain. This crosswalk helps educators and organizations
connect competency expectations with corresponding areas of instructional practice and professional
performance.

National Financial

Related Framework for Teaching
Educator Standards

Personal Finance Components

4.1. Determine Required Financial Knowledge for 1a - Applying Knowledge of Content and Pedagogy.
Assigned Instruction 1c - Setting Instructional Outcomes.

4.2. Demonstrate Accurate and Sufficient

Knowledge of Assigned Financial Content 1a - Applying Knowledge of Content and Pedagogy.

4.3. Apply Integrated Subject Knowledge to

Fr il Bedeene e TR 1a - Applying Knowledge of Content and Pedagogy.

4.4. Verify Financial Accuracy, Currency, and 1a - Applying Knowledge of Content and Pedagogy.
Contextual Applicability 1d - Using Resources Effectively.

4.5. Evaluate and Maintain Topic-Specific 4e - Growing and Developing Professionally.
Proficiency 4f - Acting in Service of Participants.

This crosswalk identifies related areas of professional practice within the NFEC Framework for Teaching
Personal Finance. These relationships do not establish equivalent requirements or introduce additional
assessments.
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Domain 5:

Instructional Design
& Lesson Planning

Domain Purpose

Effective financial education requires instructional designs that
develop applied financial capabilities. Learners should be prepared
to make informed financial decisions, complete practical financial
tasks, develop useful plans and systems, and apply their capabilities to
real financial responsibilities. Financial knowledge provides an essential
foundation, but covering topics or completing instructional activities does not,
by itself, establish applied financial capability.

Financial educators must analyze learners’ starting capabilities and instructional needs, establish
relevant and achievable outcomes, and design coherent learning experiences that progressively develop
independent financial reasoning and practical skills. Instructional design must connect intended
capabilities with appropriate learning activities, meaningful practice, and opportunities for learners to
demonstrate their abilities.

This domain establishes competencies for analyzing instructional needs, defining applied financial
capability outcomes, designing coherent lessons and learning sequences, selecting suitable resources,
and evaluating instructional feasibility. These requirements apply proportionately to the educator’s
responsibilities, whether adapting an existing lesson, preparing a workshop, or designing an extended
program. Teaching methods, financial subject matter proficiency, instructional delivery, and formal
assessment and measurement are addressed in their respective domains.

Domain Competency

Financial educators analyze learner needs and instructional conditions; establish relevant, observable,
and achievable applied financial capability outcomes; and design or adapt instructional experiences
that develop financial reasoning, practical skills, and independent decision-making. They align learning
activities and opportunities for demonstrating capability with intended outcomes, select appropriate
instructional resources and supports, and evaluate whether instructional plans can realistically achieve
their stated objectives within available time and resources.
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SR Analyze Learner Needs and Instructional Context

Financial educators evaluate learners’ existing capabilities, relevant financial

understanding of the factors that should inform instructional design.

5 1 responsibilities, instructional needs, and learning conditions to establish an accurate
[ ]

5.1.1

5.1.2

5.1.3

5.1.4

5.1.5

5.1.6

5.1.7

Competency Indicators

Analyze learners’ current and foreseeable financial responsibilities, relevant decision-
making demands, and practical tasks to establish their instructional needs without
assuming that individuals within the same audience share identical circumstances or
priorities.

Evaluate available evidence of learners’ prior financial knowledge, practical skills, and
experience - including relevant literacy, numeracy, digital capabilities, and prerequisite
knowledge - while distinguishing supported findings from demographic assumptions.

Distinguish learning needs that can be addressed through financial instruction from access
limitations, resource constraints, or personal circumstances that may require assistance
beyond education.

Assess instructional conditions, including available time, delivery format, group size,
accessibility needs, attendance considerations, technology, and opportunities for realistic
financial task practice.

Analyze applicable learner standards, organizational requirements, existing curricula, and
instructional expectations to determine relevant planning requirements and constraints.

Apply proportionate methods for gathering necessary planning details - including existing
program findings, host organization input, and appropriate learner feedback — without
requiring unnecessary personal financial disclosures.

Synthesize findings into clear instructional needs, relevant learner supports, practical
constraints, and unresolved questions that should inform subsequent planning decisions.
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SR Establish Applied Financial Capability Outcomes

Financial educators establish clear, observable, and achievable applied financial

capability outcomes aligned with learners’ relevant financial responsibilities, applicable
learning standards, and the financial decisions, tasks, and practical abilities instruction is
[ ]

intended to develop.

Competency Indicators

5.2.1 Distinguish broad educational goals, financial topics, instructional activities, and
prerequisite knowledge from applied financial capability outcomes that describe what
learners should be able to demonstrate.

5.2.2 Align intended outcomes with applicable learner standards, identified instructional needs,
program requirements, and current or foreseeable financial responsibilities.

5.2.3 Establish outcomes requiring meaningful financial reasoning and practical application,
including interpreting financial documents, evaluating alternatives, performing
calculations, making justified decisions, completing tasks, and developing useful financial
plans or systems.

5.24 Specify the expected decisions, tasks, or practical outputs, including relevant conditions,
necessary resources, task complexity, and the appropriate level of independent
performance.

5.2.5 Distinguish enabling knowledge and prerequisite skills from the principal applied financial
capabilities the instruction is intended to develop.

5.2.6 Prioritize outcomes according to their significance to learners, timing of financial
responsibilities, potential consequences of misunderstanding, prerequisite relationships,
and opportunities for practical application.

5.2.7 Distinguish introductory exposure, guided application, and independent capability
from subsequent personal financial actions or outcomes beyond the educator’s control,
establishing realistic expectations for what instruction can achieve.
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SR Design Coherent Lessons and Applied

5.3.2

5.3.3

534

5.3.5

5.3.6

5.3.7

5.3.8

Learning Sequences

Financial educators design or adapt lessons and instructional sequences that align
intended applied financial capability outcomes with essential knowledge, purposeful
learning experiences, realistic practice, and opportunities for increasingly independent
financial decision-making and task performance.

Competency Indicators

Analyze the knowledge, reasoning, calculations, decisions, and practical processes
needed for each intended capability; and organize instruction according to prerequisite
relationships, increasing task complexity, and the practical sequence of relevant financial
responsibilities.

Integrate appropriate explanations, demonstrations, worked examples, guided practice,
inquiry, realistic scenarios, and independent application into coherent learning experiences
that support the intended outcomes.

Align each priority capability outcome with learning activities requiring learners to
perform the corresponding reasoning, decisions, calculations, or practical tasks, including
opportunities to demonstrate the intended capability with appropriate independence.

Design realistic financial activities that incorporate relevant conditions, costs, constraints,
timing, uncertainties, and alternatives, allowing learners to evaluate meaningful choices
and produce useful work rather than follow predetermined answers.

Structure practice to progress from modeling and instructional support toward
independent performance, incorporating meaningful variation, reinforcement, and
application in unfamiliar situations when appropriate.

Incorporate instructional support, accessible participation options, and suitable ways for
learners to demonstrate their capabilities without removing essential financial reasoning
or practical task requirements.

Establish clear instructional sequences specifying educator and learner activities, required
materials, realistic time allocations, transitions, and necessary supports.

Plan appropriate opportunities to recognize learner progress, provide feedback, and
support corrective practice without duplicating the formal assessment design and
measurement responsibilities established in Domain 7.
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Sl Select and Adapt Instructional Materials

and Resources
5 4 Financial educators select, evaluate, develop, or adapt instructional materials and resources
[ ]

5.4.2

54.3

544

5.4.5

5.4.6

5.4.7

that support intended applied financial capabilities, reflect realistic financial circumstances,
and provide accessible opportunities for meaningful financial reasoning and practical task
performance.

Competency Indicators

Evaluate existing curricula, financial examples, sample documents, instructional activities,
calculators, simulations, and learning tools according to their relevance to the intended
capabilities and learner tasks.

Determine when existing resources are suitable, require adaptation, should be combined
with other materials, or need replacement or development, avoiding unnecessary creation
of original resources when appropriate materials already exist.

Evaluate whether instructional resources support meaningful financial reasoning,
document interpretation, calculations, comparisons, decisions, and practical task
performance rather than passive review or activities unrelated to the intended capability.

Assess the realism and instructional suitability of financial examples - including relevant
amounts, assumptions, timing, conditions, and constraints - recognizing when technical
accuracy requires additional verification under Domain 4.

Evaluate materials for learner appropriateness, accessibility, literacy and numeracy
demands, technology requirements, and differing financial circumstances; provide suitable
alternatives when resources create unnecessary participation barriers.

Evaluate resources - including sponsor-provided and Al-assisted materials — for
apparent inaccuracies, misleading claims, promotional bias, inappropriate personal data
requirements, and other concerns requiring correction, replacement, or qualified review.

Determine whether materials can be appropriately used, modified, or distributed under
applicable permissions and institutional requirements, and prepare clear learner
instructions and facilitator guidance that preserve the intended financial task and
capability expectations.
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g Evaluate Instructional Feasibility and Adjust Scope

5.5.2

5.5.3

5.54

5.5.5

5.5.6

5.5.7

Financial educators evaluate whether instructional plans can realistically develop the
intended applied financial capabilities within available time, resources, and delivery
conditions; and make appropriate adjustments when the proposed scope exceeds what
can reasonably be achieved.

Competency Indicators

Evaluate whether available instructional time, learner starting capabilities, task complexity,
and opportunities for practice support the intended level of applied financial capability,
distinguishing between introductory exposure, guided application, and independent
performance.

Assess the coherence and feasibility of lessons, workshops, or extended programs,
including prerequisite relationships, session sequencing where applicable, and sufficient
opportunities for practice, feedback, and independent application.

Evaluate delivery arrangements, educator expertise, instructional materials, technology,
accessibility provisions, and organizational resources to determine whether the planned
instruction can be implemented responsibly.

Resolve mismatches between intended capabilities and instructional conditions by
prioritizing essential outcomes, reducing lower-priority content, restructuring learning
sequences, or recommending additional instructional time rather than promising outcomes
the plan cannot reasonably support.

Establish proportionate contingencies for foreseeable constraints, including attendance
interruptions, technology limitations, missing prerequisites, inaccessible materials, or
changes in available resources.

Align appropriate planning expectations with host organizations or other responsible
stakeholders, communicating achievable outcomes, necessary resources, implementation
responsibilities, and justified adjustments when requirements exceed feasible conditions.

Reevaluate existing instructional plans when changes in learner needs, financial
responsibilities, applicable standards, staffing, resources, or delivery conditions materially
affect their suitability.
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Related Framework For Teaching Personal
Finance Components

The following components from the NFEC Framework for Teaching Personal Finance relate to the
professional competencies established in this domain. This crosswalk helps educators and organizations
connect competency expectations with corresponding areas of instructional practice and professional
performance.

National Financial Related Framework for Teaching

Educator Standards Personal Finance Components
5.1. Analyze Learner Needs and Instructional 1b - Knowing and Valuing Participants.
Context 1d - Using Resources Effectively.

5.2. Establish Applied Financial Capability e G TS e e

Outcomes
5.3. Design Coherent Lessons and Applied 1c - Setting Instructional Outcomes.
Learning Sequences 1e - Planning Coherent Instruction.

5.4. Select and Adapt Instructional Materials and 1d - Using Resources Effectively.

Resources 1e - Planning Coherent Instruction.
5.5. Evaluate Instructional Feasibility and 1d - Using Resources Effectively.
Adjust Scope 1e - Planning Coherent Instruction.

This crosswalk identifies related areas of professional practice within the NFEC Framework for Teaching
Personal Finance. These relationships do not establish equivalent requirements or introduce additional
assessments.
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Domain 6:

Instructional Delivery
& Learner Experience

Domain Purpose =

Effective financial education requires educators to deliver "~ — \
learning experiences that develop applied financial capabilities. . = \
Instructional quality depends on more than presenting financial ’J

concepts, maintaining learner engagement, or completing scheduled
activities. Educators must provide meaningful opportunities for learners to
evaluate financial decisions, perform practical tasks, apply financial reasoning,
and progress toward independent performance.

Financial educators must prepare instructional conditions, establish respectful and rigorous learning
environments, deliver applied instruction, manage instructional time, and adapt their teaching in response
to learner performance. They must maintain appropriate expectations while accounting for accessibility,
differing financial circumstances, learner independence, and professional boundaries.

This domain establishes competencies for learner orientation, instructional readiness, learning
environments, applied delivery, instructional adaptation, disruption management, and continued
application. Responsibilities are proportional to the educator’s teaching assignment and authority. Teaching
methodologies, instructional design, formal assessment, learner information protection, and broader
professional obligations are addressed in their respective domains.

Domain Competency

Financial educators prepare and deliver instructional experiences that develop applied financial
capabilities. They establish productive learning environments, demonstrate effective instructional
delivery, implement meaningful financial decision-making and task practice, evaluate emerging learner
performance, adapt instruction appropriately, resolve delivery challenges within their authority, and
reinforce independent financial application.
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SR Orient Learners and Communicate Participation

Requirements

Financial educators provide or arrange accurate, accessible, and timely learner

B ] 1 communications within their assigned responsibilities to establish appropriate

6.1.2

6.1.3

6.1.4

6.1.5

6.1.6

expectations, support preparation, and reduce avoidable barriers to participation.

Competency Indicators

Determine which learner communication and orientation responsibilities fall within
the educator’s assignment, confirming responsibility assignments with schools, host
organizations, or authorized personnel when these functions are managed by others.

Provide or confirm that learners receive accurate information about the instructional
purpose, intended applied financial capabilities, program scope, relevant prerequisites,
participation expectations, and necessary attendance or access arrangements.

Communicate reasonable preparation requirements, anticipated learning activities,
necessary materials or technology, and available assistance without imposing
disproportionate demands on learners.

Provide or verify delivery of relevant instructions, changes, and support contacts through
appropriate channels, addressing foreseeable accessibility, technology, scheduling, or
participation barriers when within the educator’s responsibilities.

Obtain relevant advance learner input when needed for instructional preparation
without requiring unnecessary disclosure of personal financial circumstances or sensitive
information.

Correct inaccurate or misleading expectations about the educational experience,
distinguishing intended learning benefits from promises of financial behavior change, debt
reduction, investment performance, or other outcomes beyond the educator’s control.
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g Verify Instructional Delivery Readiness

Financial educators verify that instructional conditions, resources, support arrangements,
and essential learning activities are prepared for effective delivery, addressing
foreseeable problems before instruction begins.

Competency Indicators

6.2.1 Verify that the instructional environment, materials, technology, learner access, and
relevant operational arrangements are suitable for the planned learning activities and
applicable accessibility requirements.

6.2.2 Test essential financial examples, documents, calculations, instructional tools, and applied
activities to confirm that they function as intended and support the capabilities learners
are expected to practice.

6.2.3 Rehearse significant explanations, activity instructions, transitions, and practical exercises
as appropriate to the complexity of the assignment, identifying unclear directions,
technical problems, or unrealistic timing.

6.2.4 Organize necessary preparations with assigned facilitators, support personnel, specialists,
or host organizations, clarifying responsibilities and identifying unresolved delivery
requirements.

6.2.5 Prepare practical alternatives for foreseeable technology, resource, staffing, or logistical
problems, preserving meaningful opportunities for applied financial learning.

6.2.6 Evaluate unresolved readiness concerns and determine — within the educator’s authority
and applicable organizational procedures — whether instruction should proceed, be
modified, or be postponed.
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g Establish a Respectful and Rigorous Learning
Environment

Financial educators establish learning environments that promote learner dignity,
constructive participation, meaningful financial reasoning, and appropriate instructional
challenge while respecting differences in financial circumstances and priorities.

Competency Indicators

6.3.1 Establish and model clear expectations for respectful participation, constructive
disagreement, appropriate collaboration, and responsible engagement in financial learning
activities.

6.3.2 Maintain meaningful expectations for financial reasoning, informed decision-making, and
practical task performance while recognizing that different financial circumstances may
support different legitimate conclusions.

6.3.3 Apply equitable and accessible participation practices, providing appropriate opportunities
for learners to contribute, ask questions, and engage in practical financial activities without
unnecessary barriers.

6.3.4 Establish learning conditions that discourage financial shaming, stereotyping, inappropriate
product promotion, coercive persuasion, or compulsory disclosure of personal financial
circumstances.

6.3.5 Apply relevant organizational conduct, accessibility, and supervision requirements while
maintaining professional boundaries and respecting learner independence.

S Deliver Applied Financial Instruction

Financial educators implement established instructional plans through clear
communication, effective instructional guidance, purposeful pacing, and meaningful
learner participation that supports the development of applied financial capabilities.

Competency Indicators

6.4.1 Introduce instruction by establishing its purpose, intended applied financial capabilities,
and the financial decisions or practical tasks learners will address.

6.4.2 Deliver planned financial explanations, demonstrations, and learning activities accurately
and coherently, applying appropriate teaching methods and subject matter expertise rather
than relying on presentation materials alone.

6.4.3 Communicate clear directions for applied financial activities, verifying that learners
understand the intended task, available resources, necessary supports, and expected

practical work. 46



6.4.4

6.4.5

6.4.6

6.4.7

STANDARD

6.5.2

6.5.3

6.5.4

6.5.5

6.5.6

6.5.7

Guide learners in meaningful financial analysis, comparisons, calculations, decision-making,
and practical task performance while preserving learners’ responsibility for essential
reasoning and independent application.

Manage instructional pacing, transitions, questions, discussion, and practice opportunities
so that essential applied learning activities receive sufficient attention within the available
time.

Use instructional resources, technology, and assigned support personnel effectively across
applicable delivery formats, maintaining meaningful participation and access to the
planned financial tasks.

Connect instructional activities and learner work to the intended applied financial

capabilities, reinforcing how the developed knowledge and skills relate to realistic financial

responsibilities.

Financial educators use immediate evidence of learner understanding and practical
task performance to make timely, appropriate instructional adjustments that address
emerging needs while preserving intended applied financial capability outcomes.

Competency Indicators

Monitor learner responses, calculations, financial reasoning, document interpretation, and
practical task performance to determine developing capabilities and emerging learning
difficulties.

Distinguish evidence of learner understanding or task performance from assumptions
based on attendance, participation, confidence, enthusiasm, or individual characteristics.

Interpret observed difficulties to determine whether instructional adjustments are needed
for individual learners, particular groups, or the overall learning experience.

Implement proportionate adjustments to explanations, instructional guidance, practice
opportunities, participation arrangements, or pacing when learner performance indicates a
need for additional support or appropriate challenge.

Balance responsiveness to emerging needs with the available instructional time,
maintaining opportunities for essential financial reasoning, practical task performance, and
independent application.

Pose appropriate follow-up questions or assign changed financial tasks to determine
whether instructional adjustments have addressed the observed difficulties, correcting
educator inaccuracies or obtaining qualified verification when necessary.

Communicate significant unresolved learning needs or required changes to appropriate
personnel when relevant to continued instruction, without unnecessarily disclosing
individual learner circumstances.

Monitor Applied Learning and Adjust Instruction
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SR Respond to Instructional Disruptions

6.6.3

6.6.4

6.6.5

6.6.6

and Challenges

Financial educators respond appropriately to unexpected instructional conditions,
operational disruptions, and participant conduct concerns while maintaining learner dignity,
reasonable access, and continuity of essential financial learning whenever feasible.

Competency Indicators

Distinguish legitimate learner questions, productive disagreement, and accessibility needs
from circumstances or conduct that materially interfere with instruction.

Evaluate whether disruptions result from unclear instructions, inaccessible activities,
logistical problems, ineffective instructional conditions, or participant conduct before
selecting an appropriate response.

Apply calm, proportionate, and consistent responses to disruptive conduct - including
repeated interruptions, inappropriate promotion, or disrespectful behavior — while
following applicable organizational procedures.

Implement suitable alternatives when technology, materials, facilities, staffing, or other
delivery conditions interfere with instruction, preserving essential applied financial
activities where feasible.

Recognize serious concerns involving safety, harassment, significant learner distress,
privacy incidents, or other protected interests and implement established organizational or
specialist escalation procedures.

Determine when instruction should continue, be modified, paused, or rescheduled; and
appropriately reorient learners or arrange further action after a disruption.
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SR Reinforce Learning and Support Continued

6.7.2

6.7.3

6.7.4

6.7.5

Application

Financial educators conclude instructional experiences by reinforcing essential

applied financial capabilities, accurately describing learner achievement, and providing
appropriate opportunities for continued learning and independent financial application
within their assigned responsibilities.

Competency Indicators

Reinforce the principal financial decisions, practical tasks, reasoning processes, and
capabilities addressed during instruction through appropriate synthesis, reflection, or
practical application.

Communicate how learners may apply their capabilities to relevant financial
responsibilities while recognizing limitations, additional requirements, individual
circumstances, and the voluntary nature of personal financial action.

Distinguish attendance, participation, program completion, demonstrated proficiency, and
subsequent financial outcomes, verifying that certificates or other recognition accurately
represent what learners have achieved or what has been verified.

Provide or direct learners to appropriate resources, practice opportunities, qualified
assistance, and realistic next steps that support continued financial capability development
without pressuring personal commitments or transactions.

Carry out or arrange appropriate follow-up communication and continued learning
opportunities when included in the teaching assignment, respecting learner preferences,
organizational requirements, and professional boundaries without implying an obligation
to provide indefinite personal coaching.
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Related Framework For Teaching Personal
Finance Components

The following components from the NFEC Framework for Teaching Personal Finance relate to the
professional competencies established in this domain. This crosswalk helps educators and organizations
connect competency expectations with corresponding areas of instructional practice and professional
performance.

National Financial

Related Framework for Teaching
Educator Standards

Personal Finance Components

6.1. Orient Learners and Communicate

e . . 2c¢ - Maintaining Purposeful Environments.
Participation Requirements g Furp

. . . . 2c¢ - Maintaining Purposeful Environments.
6.2. Verify Instructional Delivery Readiness . .
2e - Organizing Spaces for Learning.

2a - Cultivating Respectful and Affirming

6.3. Establish a Respectful and Rigorous Learning Environments
Environment '

2b - Fostering a Culture for Learning.

. . i . i 3a - Communicating About Purpose and Content.
6.4. Deliver Applied Financial Instruction . o . .
3c - Engaging Participants in Learning.

6.5. Monitor Applied Learning and Adjust 3d - Using Assessment for Learning.

Instruction 3e - Responding Flexibly to Participant Needs.

6.6. Respond to Instructional Disruptions and 2c¢ - Maintaining Purposeful Environments.

Challenges

6.7. Reinforce Learning and Support Continued
Application

2d - Supporting Positive Participant Behavior.

3a - Communicating About Purpose and Content.

3c - Engaging Participants in Learning.

This crosswalk identifies related areas of professional practice within the NFEC Framework for Teaching
Personal Finance. These relationships do not establish equivalent requirements or introduce additional
assessments.
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L ET IR
Applied Financial

Capability Assessment
& Measurement

Domain Purpose

Financial education measurement should prioritize meaningful real- .
world financial outcomes and the applied financial capabilities that

prepare learners for those outcomes. Effective evaluation examines financial
actions undertaken, useful systems adopted, behaviors maintained, and changes
in financial circumstances when appropriate evidence is available. When learners have
not yet had a reasonable opportunity to act, demonstrated applied financial capability provides
essential evidence of their preparation.

Financial educators must measure what learners can accomplish, not simply what they remember or

how positively they rate the instruction. When an intended outcome requires applied financial capability,
assessment must include an appropriate performance-based demonstration of the financial decisions,
tasks, processes, plans, or systems learners are expected to manage. Completing a financial transaction or
changing a behavior does not automatically represent a positive outcome; its appropriateness depends on
the financial circumstances and responsibilities involved.

Assessment must also support improvement in learner performance. Educators must evaluate
demonstrated capabilities against clear criteria, provide actionable feedback, support corrective practice,
and reassess when necessary. Measurement approaches must remain proportionate to the teaching
assignment, available resources, learner circumstances, and opportunities for real-world application.

This domain establishes competencies for defining outcome indicators, selecting measures, developing
authentic assessments, evaluating learner performance, and supporting improvement through feedback
and reassessment. Program-level results analysis, transparency, and improvement are addressed in Domain
8, while detailed learner information safeguards are addressed in Domain 9.

Domain Competency

Financial educators design and apply assessment methods that prioritize demonstrated applied financial
capabilities and, where appropriate, real-world financial actions, adopted systems, sustained behaviors, and
measurable outcomes. They establish meaningful indicators, select credible measures, construct authentic
performance-based assessments, evaluate learner work against appropriate criteria, provide actionable
feedback, and reassess performance to determine whether intended financial capabilities have been
demonstrated.



Sl Establish Evaluation Questions and Measurable

7.1.3

714

7.1.5

7.1.6

Outcome Indicators

Financial educators establish evaluation questions and measurable indicators that reflect
intended applied financial capabilities and meaningful real-world financial outcomes,
defining the evidence necessary to determine whether those outcomes have been achieved.

Competency Indicators

Develop evaluation questions based on the financial decisions, practical tasks, plans,
systems, actions, and outcomes the educational program is intended to support.

Establish measurable indicators of demonstrated financial capability, completed actions,
adopted systems, sustained behaviors, and financial outcomes, distinguishing these from
participation and other supporting measures.

Define the performance or result being evaluated, criteria for success, relevant learner
population, evidence source, and measurement period.

Evaluate whether proposed indicators reflect financially appropriate decisions, actions, and
outcomes for the circumstances being assessed rather than treating financial transactions
or behavior changes as inherently beneficial.

Prioritize indicators according to their significance to learners, relevance to intended
financial responsibilities, credibility of available evidence, and realistic opportunities for
application.

Evaluate whether selected indicators can support defensible conclusions within available
resources and measurement conditions, distinguishing observed results from claims that
education caused those results.
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R Select Measures of Applied Financial Capabilities

7.2.2

7.2.3

724

7.2.5

7.2.6

and Real-World Outcomes

Financial educators evaluate and select measurement methods that provide credible
evidence of demonstrated applied financial capabilities, real-world financial actions,
adopted systems, sustained behaviors, and meaningful financial outcomes.

Competency Indicators

Select measures that directly evaluate learners’ abilities to make informed financial
decisions, interpret financial documents, compare alternatives, complete practical tasks,
and develop usable plans or systems.

Determine when completed financial actions, adopted systems, sustained behaviors, and
changes in financial circumstances can be measured meaningfully and responsibly.

Compare the evidentiary strengths and limitations of performance demonstrations,
observations, voluntary self-reports, authorized records, and independently verified
outcomes.

Evaluate supporting measures of readiness, interest, sentiment, available support,
perceived capability, and prerequisite understanding without treating them as proof of
applied financial capability or financial improvement.

Select measures appropriate to learner circumstances, eligibility, financial resources,
opportunities for action, intended outcomes, and the importance of the conclusions being
sought.

Justify the selected measurement approach, using suitable existing instruments when
appropriate and avoiding redundant measures, disproportionate collection requirements,
unnecessary financial disclosures, or methods exceeding the educator’s expertise.
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Sl Construct Focused Financial Decision Assessments

7.3.2

7.3.3

7.3.4

7.3.5

7.3.6

Financial educators construct and evaluate focused assessments that require learners to
interpret realistic financial circumstances, apply appropriate reasoning and calculations,
compare alternatives, and justify financial decisions.

Competency Indicators

Determine which financial reasoning processes, calculations, document interpretations,
comparisons, and decisions require focused assessment within the intended applied
financial capability.

Construct realistic assessment scenarios containing the relevant financial facts, conditions,
assumptions, alternatives, and constraints necessary for sound decision-making.

Develop assessment tasks that require learners to apply financial reasoning, perform
appropriate calculations, evaluate alternatives, and justify conclusions rather than
reproduce definitions or memorized answers.

Establish accurate expected reasoning and performance criteria, recognizing financially
defensible alternative conclusions when the circumstances support them.

Evaluate assessment tasks for financial accuracy, realism, clarity, accessibility, appropriate
complexity, and their ability to reveal consequential gaps in financial reasoning.

Determine whether a focused financial decision assessment sufficiently demonstrates the
intended capability or whether a more comprehensive performance-based assessment is
necessary, avoiding duplicative assessment requirements.

54



SR Design and Evaluate Performance-Based

Assessments of Applied Financial Capability

] ] I that require learners to demonstrate applied financial capabilities through realistic

74.1

74.2

74.3

74.4

74.5

74.6

74.7

74.8

74.9

74.10

decisions, completed tasks, practical processes, usable plans, financial management
systems, or other observable outputs.

Competency Indicators

Design or select performance-based assessments whenever intended learner outcomes
require demonstrated financial decision-making, practical task completion, development of
a usable plan or system, or another applied financial capability.

Translate intended capabilities into observable performance requirements specifying the
essential decisions, calculations, processes, task steps, and practical outputs learners must
complete.

Construct authentic assessment tasks using realistic financial circumstances, documents,
requirements, costs, timing, alternatives, constraints, and potential consequences.

Evaluate whether assessment tasks require learners to determine relevant facts, locate or
verify appropriate resources, analyze alternatives, and establish justified next steps when
these activities are essential to the intended capability.

Establish performance criteria that evaluate financial accuracy, sound reasoning,
appropriate resource use, essential task completion, recognition of material risks, and the
suitability of resulting decisions or work products.

Determine when assessment must evaluate the process followed, the completed work
product, or both - including whether the learner has demonstrated the intended capability
rather than merely completed an assigned activity.

Establish appropriate conditions for independent performance - including permitted
calculators, references, templates, digital tools, and qualified professional resources -
without removing the learner’s responsibility for essential reasoning and task completion.

Incorporate unfamiliar circumstances or meaningful changes in a financial scenario when
necessary to evaluate whether learners can apply their capabilities beyond a previously
practiced example.

Adapt performance conditions, accessibility supports, and task complexity to the
intended learner population while preserving essential financial reasoning and practical
performance requirements.

Evaluate assessment quality - including alignment, financial accuracy, realism, clarity,
scoring consistency, and sufficiency of evidence - using realistic simulations or sample
documents when actual financial transactions or private records are unnecessary or
unsuitable; and obtaining qualified review when warranted.

Financial educators design, select, adapt, and evaluate performance-based assessments
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Sl Measure Learner Experience and
7 5 Supporting Factors

Financial educators select, develop, and evaluate appropriate measures of learner
experience, readiness, perceptions, and self-reported application that provide useful
supporting evidence without substituting for demonstrated financial capability or
verified outcomes.

Competency Indicators

7.5.1 Determine which supporting factors - including perceived relevance, confidence, readiness,
interest, sentiment, support needs, or self-reported application - contribute meaningfully
to the intended evaluation.

7.5.2 Select or construct proportionate feedback instruments using clear, neutral questions,
appropriate response options, and relevant reporting periods.

7.5.3 Evaluate supporting measures for response bias, leading questions, recall limitations,
accessibility barriers, unnecessary disclosures, and excessive learner burden.

7.5.4 Distinguish evidence of learner perceptions, intentions, and self-reported actions from
performance-based demonstrations and independently verified outcomes when selecting
and interpreting supporting measures.

Sl Plan Measurement Across Instruction and Real-
World Application

Financial educators establish proportionate measurement plans that identify when and
how to assess applied financial capabilities, provide opportunities for reassessment, and
evaluate subsequent real-world financial application when appropriate.

Competency Indicators

7.6.1 Establish appropriate measurement points, including initial capability checks, formative
assessments, end-of-program demonstrations, reassessments, and later real-world outcome
measures when justified.

7.6.2 Align performance-based assessments with instructional progression, allowing sufficient
opportunities for learners to practice the intended financial decisions and tasks before
their capabilities are evaluated.

7.6.3 Plan suitable opportunities for corrective practice and reassessment when learners have
not demonstrated the intended capability.

7.6.4 Establish comparable assessment conditions and appropriate task variations when
evaluating improvement, retention, or application under changed financial circumstances.
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7.6.5

7.6.6

Determine when follow-up measurement of financial actions, adopted systems, sustained
behaviors, or outcomes is appropriate, considering realistic opportunities for action, learner
choice, and available evidence.

Coordinate measurement timing, administration responsibilities, accessibility arrangements,
resources, necessary approvals, and treatment of incomplete or missing evidence within the
educator’s assigned role.

Sl Evaluate Applied Performance, Provide

Feedback, and Reassess

Financial educators evaluate demonstrated financial capabilities against appropriate

] u ] performance criteria, identify specific deficiencies, provide actionable feedback, support

7.7.2

7.73

7.74

7.7.5

7.7.6

7.7.7

7.7.8

corrective practice, and reassess learners when necessary to establish whether the
intended capabilities have been demonstrated.

Competency Indicators

Administer assessments under clear, consistent, and accessible conditions that
communicate the intended task, performance criteria, permitted resources, and required
level of independence.

Evaluate financial decisions, calculations, reasoning, task processes, and practical outputs
against established criteria, distinguishing consequential errors from acceptable variations
and financially defensible alternative approaches.

Determine whether learners have independently demonstrated the essential financial
capabilities, recognizing when excessive assistance, incomplete work, or insufficient
evidence prevents a reliable proficiency judgment.

Analyze learner performance to determine which essential decisions, calculations,
reasoning processes, or task steps meet the criteria and which require correction or further
development.

Provide timely, specific, and actionable feedback that addresses demonstrated performance
gaps without completing the essential financial reasoning or task for the learner.

Provide or coordinate appropriate corrective practice that allows learners to revise their
reasoning, calculations, decisions, processes, or work products.

Reassess the intended capability through a suitable subsequent demonstration - including
a comparable but changed financial task when appropriate - to determine whether the
learner can now perform independently.

Verify consistency of proficiency judgments, correct material assessment or scoring errors,
and document demonstrated capabilities and remaining deficiencies through authorized
educational systems.
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Related Framework For Teaching Personal
Finance Components

The following components from the NFEC Framework for Teaching Personal Finance relate to the
professional competencies established in this domain. This crosswalk helps educators and organizations
connect competency expectations with corresponding areas of instructional practice and professional
performance.

National Financial Related Framework for Teaching

Educator Standards Personal Finance Components
7.1. Establish Evaluation Questions and 1c - Setting Instructional Outcomes.
Measurable Outcome Indicators 1f - Designing and Analyzing Assessments.

7.2. Select Measures of Applied Financial

Capabilities and Real-World Outcomes 1f - Designing and Analyzing Assessments.

7.3. Construct Focused Financial Decision e BT AE e AT

Assessments
7.4. Design and Evaluate Performance-Based 1f - Designing and Analyzing Assessments.
Assessments of Applied Financial Capability 3d - Using Assessment for Learning.

7.5. Measure Learner Experience and Supporting e e e e

Factors

7.6. Plan Measurement Across Instruction and 1f - Designing and Analyzing Assessments.
Real-World Application 3d - Using Assessment for Learning.

7.7. Evaluate Applied Performance, Provide 3d - Using Assessment for Learning.
Feedback, and Reassess 4b - Documenting Participant Progress.

This crosswalk identifies related areas of professional practice within the NFEC Framework for Teaching
Personal Finance. These relationships do not establish equivalent requirements or introduce additional
assessments.
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Domain 8:
Financial Education
Results, Transparency &
Program Improvement

Domain Purpose

Financial education aims to develop applied financial capabilities that

support meaningful improvements in people’s financial lives. Evaluating

results requires determining what learners can demonstrate and, when
appropriate evidence is available, which financial actions they undertake, systems
they establish and use, behaviors they maintain, and financial outcomes they achieve.
Attendance, satisfaction, confidence, and factual recall do not establish these results.

Financial educators must analyze results accurately, evaluate the quality of supporting evidence, and
determine whether observed financial decisions, actions, and outcomes represent meaningful progress.
Completing a financial transaction or changing a behavior is not inherently beneficial. An informed decision
to avoid or postpone an unsuitable financial action may also represent positive financial judgment.
Findings must be interpreted in relation to individual circumstances, financial consequences, opportunities
for action, and factors beyond instruction.

This domain establishes competencies for analyzing applied financial capability results, evaluating real-
world financial outcomes, reporting findings transparently, and using evidence to improve educational
effectiveness. The domain establishes a program-level feedback loop connecting results to corrective
action and subsequent evaluation. Educators interpret and act on findings within their assigned
responsibilities; while specialized analyses, impact evaluations, and institutional reporting may require
authorized personnel or qualified expertise. Assessment design and measurement are addressed in Domain
7,instructional planning and delivery in Domains 5 and 6, and learner-information protection in Domain 9.

Domain Competency

Financial educators analyze evidence of demonstrated applied financial capabilities and evaluate real-
world financial decisions, actions, adopted systems, sustained behaviors, and measurable outcomes.
They determine what the available evidence establishes, distinguish meaningful financial progress
from unsupported conclusions, report findings accurately and transparently, and use credible results to
recommend and evaluate improvements in financial education within their assigned responsibilities.
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SR Analyze Applied Financial Capability Results and

8.1.2

8.1.3

8.1.4

8.1.5

8.1.6

8.1.7

Evidence Quality

Financial educators analyze assessment results and evaluate evidence quality to
determine which applied financial capabilities learners have demonstrated, where
significant gaps remain, and what conclusions the findings support.

Competency Indicators

Analyze learner performance against intended applied financial capabilities, evaluating
essential financial decisions, calculations, processes, task steps, and practical outputs rather
than relying solely on completion rates or summary scores.

Calculate and interpret appropriate descriptive measures, including demonstrated
capability rates, performance differences, and changes over time, using accurate
populations, denominators, and measurement periods.

Distinguish demonstrated capability from participation, incomplete task performance,
learner-reported perceptions, and other evidence that does not independently establish
proficiency.

Evaluate the completeness, accuracy, consistency, and comparability of assessment results,
including scoring conditions, missing evidence, sample limitations, and differences among
learner groups or assessment periods.

Analyze significant performance gaps to determine which aspects of financial reasoning,
decision-making, or practical task execution remain insufficiently demonstrated.

Evaluate alternative explanations for observed results, recognizing that improvement
following instruction does not independently establish that the educational program
caused the improvement.

Determine which conclusions are supported, which capabilities remain unverified, and
when additional evidence or qualified analytical review is necessary.
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SR Evaluate Real-World Financial Actions, Systems,

Behaviors, and Outcomes

Financial educators evaluate evidence of real-world financial actions, informed

8 [ | 2 decisions, adopted systems, sustained behaviors, and measurable financial outcomes to

8.2.1

8.2.2

8.2.3

8.2.4

8.2.5

8.2.6

8.2.7

8.2.8

determine whether meaningful financial progress has occurred and what conclusions
can responsibly be drawn.

Competency Indicators

Evaluate evidence that learners have applied financial capabilities through actual
decisions, completed tasks, adopted financial systems, maintained behaviors, or measurable
changes in their financial circumstances.

Distinguish demonstrated capability, completed action, initial system adoption, sustained
use, and measurable financial outcomes, recognizing that each supports a different level of
conclusion.

Evaluate whether observed financial actions, documented decisions to refrain from action,
and sustained practices are appropriate to the circumstances supported by available
evidence, including potential unintended or adverse consequences.

Compare the credibility and limitations of learner self-reports, direct observations,
authorized records, and independently verified results when interpreting real-world
application.

Analyze financial outcomes against relevant starting conditions, measurement periods,
and meaningful financial consequences, distinguishing isolated changes from sustained or
substantive improvement.

Evaluate how financial resources, eligibility, access, employment, economic conditions,
outside assistance, and personal choice may influence actions and outcomes independently
of instruction.

Distinguish observed financial improvement from evidence that the educational program
caused or materially contributed to that improvement, determining when stronger
evaluation methods or qualified research expertise are necessary.

Determine the strongest defensible conclusions from available real-world evidence,
recognizing when limited opportunity for financial action prevents a meaningful outcome
judgment and ensuring that evaluation remains within authorized responsibilities.
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g Report Results Accurately and Transparently

Financial educators prepare or contribute to accurate, balanced, and evidence-supported
reports that communicate demonstrated applied financial capabilities, real-world
financial actions, and measured outcomes without concealing material limitations or
making unsupported impact claims.

Competency Indicators

8.3.1 Construct reports of results that clearly present the program’s intended capabilities and
outcomes, evaluated population, measurement methods, principal findings, and relevant
limitations.

8.3.2 Report demonstrated financial decisions, completed tasks, practical processes, plans, and
financial management capabilities in terms of what learners actually accomplished.

8.3.3 Link reported financial actions, adopted systems, sustained behaviors, and measurable
outcomes to their supporting evidence sources and degree of verification.

8.3.4 Report performance rates, financial outcomes, and relevant comparisons using accurate
counts, denominators, measurement periods, and participant or response populations.

8.3.5 Disclose material limitations - including self-report, missing data, incomplete follow-up,
and inconsistent measurement - distinguishing outcomes not measured, insufficiently
evidenced, and assessed but not achieved.

8.3.6 Distinguish descriptive findings and observed improvements from claims that financial
education caused those results, limiting conclusions to what the evaluation supports.

8.3.7 Communicate favorable, unfavorable, mixed, and inconclusive findings transparently,
avoiding selective reporting, misleading comparisons, exaggerated conclusions, or
omission of material weaknesses.

8.3.8 Present findings through clear narratives, tables, and visualizations appropriate to the
intended audience while maintaining accurate interpretation, authorized use of learner
information, and professional independence from promotional pressures.
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Sl Evaluate and Improve Financial

8.4.2

843

8.4.4

8.4.5

8.4.6

Education Programs

Financial educators use credible evidence of applied financial capabilities and real-world
outcomes to investigate program deficiencies, determine appropriate improvements, and
evaluate whether subsequent changes strengthen educational effectiveness.

Competency Indicators

Investigate significant capability and outcome gaps, distinguishing plausible instructional
weaknesses from assessment problems, accessibility barriers, resource limitations, and
factors outside the educational program.

Prioritize improvement opportunities according to the importance of the affected financial
capabilities or outcomes, severity of identified gaps, strength of supporting evidence, and
feasibility of corrective action.

Recommend appropriate improvements to instructional sequencing, practical learning
activities, learner supports, teaching methods, educator preparation, resources, or
assessment procedures based on identified needs.

Develop or coordinate proportionate improvement actions within assigned responsibilities,
establishing the intended improvement, necessary resources, responsible personnel, and
conditions for implementation.

Establish appropriate follow-up measures, including performance-based demonstrations
and real-world outcome measures when relevant, to evaluate whether the intended
improvements occurred.

Evaluate subsequent results using appropriately comparable evidence, distinguish
implemented changes from demonstrated improvements, and determine whether
additional adjustments are warranted.
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Related Framework For Teaching Personal
Finance Components

The following components from the NFEC Framework for Teaching Personal Finance relate to the
professional competencies established in this domain. This crosswalk helps educators and organizations
connect competency expectations with corresponding areas of instructional practice and professional
performance.

National Financial

Related Framework for Teaching
Educator Standards

Personal Finance Components

8.1. Analyze Applied Financial Capability Results 4a - Engaging in Reflective Practice.
and Evidence Quality 4b - Documenting Participant Progress.

. . . No directly corresponding Framework component.
8.2. Evaluate Real-World Financial Actions,

Systems, Behaviors, and Outcomes Related recordkeeping practice: 4b - Documenting

Participant Progress.

4b - Documenting Participant Progress.

8.3. Report Results Accurately and Transparently . . .
4f - Acting in Service of Participants.

4a - Engaging in Reflective Practice.

4d - Contributing to Educational Community and
Culture.

8.4. Evaluate and Improve Financial Education
Programs

This crosswalk identifies related areas of professional practice within the NFEC Framework for Teaching
Personal Finance. These relationships do not establish equivalent requirements or introduce additional
assessments.

64



Domain9:
Learner Privacy &
Information Protection

b\ =/
%‘«%&? ,

Domain Purpose

Financial educators must protect learners’ personally identifiable
information (PII), financial records, and private circumstances while
providing meaningful opportunities to develop applied financial
capabilities. Activities involving financial documents, accounts, and
practical financial tasks can create privacy and security risks through
classroom interactions, shared materials, digital platforms, recordings, and
retained records.

Effective financial education should not require unnecessary disclosure, collection, or exposure

of sensitive learner information. Group instruction can use realistic fictional scenarios, sample-safe
documents, and private learner-controlled activities to support authentic financial decisions and tasks.
Individualized education may require limited personal financial information, but its use must remain
necessary, proportionate, and authorized. Routine educational and administrative records remain subject to
applicable institutional procedures.

This domain establishes competencies for evaluating information risks, designing safer activities,
minimizing information collection, applying authorized safeguards, preventing disclosure during
instruction, responding to unexpected exposure, and correcting recurring problems. Requirements are
proportional to the educator’s responsibilities and instructional setting. Legal, technical, and specialized
information security matters remain the responsibility of appropriately authorized or qualified personnel.

Domain Competency

Financial educators evaluate and minimize learner information risks while preserving opportunities to
develop and demonstrate applied financial capabilities. They design safer instructional activities, Limit
unnecessary disclosure, apply authorized information handling procedures, communicate appropriate
boundaries, respond to unexpected exposure, and address recurring safeguard deficiencies within their
professional responsibilities.
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S Evaluate Learner Information Sensitivity and
Exposure Risks

9 1 Financial educators evaluate the sensitivity of learner information and analyze potential
] exposure across instructional activities, materials, and settings to determine appropriate
protective measures.

Competency Indicators

9.1.1 Classify learner information according to its practical sensitivity, including personal
identifiers, account access credentials, financial records, household circumstances, and
identifying or contextual details.

9.1.2 Evaluate how individual details or combinations of information may reveal a learner’s
identity, financial circumstances, or sensitive information about family members and other
individuals.

9.1.3 Analyze how learner information may be collected, displayed, transmitted, shared, accessed,
stored, or retained throughout instructional activities.

9.14 Evaluate exposure risks associated with physical documents, group interactions, digital
platforms, shared files, recordings, and other instructional resources.

9.1.5 Assess potential consequences of exposure, including identity misuse, fraud, account
compromise, exploitation, discrimination, or unwanted disclosure.

9.1.6 Prioritize exposure concerns and determine when preventive action, instructional
modification, or authorized specialist review is necessary.

Sl Design and Verify Sample-Safe Financial
Learning Activities

Financial educators design, adapt, and verify financial learning activities that preserve
realistic decision-making and practical task performance without requiring unnecessary
exposure of personal information.

Competency Indicators

9.2.1 Analyze the intended applied financial capability to determine whether personal learner
information is necessary for the instructional activity.

9.2.2 Evaluate forms, assignments, discussions, document requests, and submission requirements
for unnecessary or unintended collection of identifying or sensitive financial information.

9.2.3 Design or adapt activities using realistic fictional scenarios, prefilled sample documents,
appropriately sanitized materials, and private learner-controlled alternatives when suitable.
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9.2.4

9.2.5

9.2.6

9.2.7

Prepare financial documents and forms that preserve essential terms, calculations,
conditions, and practical task requirements while removing or blocking unnecessary
sensitive fields.

Verify that distributed materials do not contain visible or readily recoverable sensitive
information, recognizing when technical redaction or verification requires qualified
assistance or replacement with fictional materials.

Evaluate whether revised activities preserve the intended financial reasoning, decisions,
and practical capabilities rather than replacing substantive application with superficial
exercises.

Determine whether an activity is appropriate for use, requires further modification or
authorization, or should be replaced or deferred when adequate safeguards cannot be
established.

Sl Minimize Personal Information Use Across

9.3.2

9.3.3

9.34

9.3.5

9.3.6

Instructional Settings

Financial educators determine when personal information is necessary for legitimate
instructional or individualized educational purposes and apply approaches that minimize
collection, disclosure, access, and retention.

Competency Indicators

Apply instructional practices that allow learners in group settings to develop and
demonstrate financial capabilities without requiring disclosure of personal financial
records, account details, sensitive identifiers, or household circumstances.

Distinguish authorized administrative and educational records from private financial
details that are unnecessary for instructional activities.

Preserve learner choice and appropriate disclosure boundaries when discussing financial
experiences, recognizing that voluntary participation does not justify unrestricted
collection or sharing.

Evaluate when individualized financial education or authorized related services
legitimately require personal financial details, distinguishing necessary information from
avoidable collection.

Select the least intrusive workable approach, including learner-held documents, limited
summaries, relevant categories, ranges, or appropriately redacted records.

Verify that appropriate authorization, information handling procedures, and professional
boundaries are established before requesting, accessing, or retaining personal information.
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Sl Evaluate Digital and Al-Enabled Information Risks

Financial educators evaluate information risks associated with digital and Al-enabled
instructional tools and apply authorized safeguards or alternatives that protect learners

9 4 while supporting applied financial learning.
[ |

9.4.1

9.4.2

94.3

9.4.4

9.4.5

9.4.6

Competency Indicators

Evaluate digital instructional environments for unauthorized access, inappropriate sharing
permissions, unnecessary information collection, and exposure through interactive features.

Analyze whether screen sharing, uploads, recordings, transcripts, automated notes, Al-
generated summaries, or other features may expose or retain learner information.

Evaluate the suitability of external applications, Al tools, and integrations for the intended
instructional purpose, distinguishing fictional educational content from sensitive learner
information that must not be entered into unauthorized systems.

Determine whether necessary tools, settings, permissions, and information handling
arrangements have been approved for the intended use, obtaining qualified technical or
administrative assistance when required.

Apply authorized controls within the educator’s responsibilities and determine when
changes in tools, features, or instructional conditions require additional review.

Select appropriate alternatives when digital tools cannot be used safely or as authorized,
preserving meaningful financial task practice without requiring learners to use unsuitable
platforms.

SR Apply Authorized Information-Handling and Pre-
9 5 Session Safeguards

9.5.1

9.5.2

9.5.3

Financial educators apply established information handling procedures and verify that
necessary safeguards are operational before conducting activities involving potentially
sensitive learner information.

Competency Indicators

Determine the authorized purpose, information requirements, and permitted access before
requesting, viewing, collecting, using, or sharing learner records.

Apply approved communication, storage, access, retention, and disposal procedures,
limiting information use to legitimate purposes and authorized individuals.

Distinguish routine authorized record handling from information that should not be
collected or retained for an instructional activity.
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9.5.4

9.5.5

9.5.6

Verify that instructional materials, digital features, submission arrangements, and learner
instructions reflect the safeguards required for the activity.

Coordinate necessary approvals, assigned responsibilities, and protective arrangements,
determining when unresolved concerns require modification or postponement.

Document significant safeguard decisions and verification steps proportionately without
creating unnecessary copies of sensitive learner information.

SR Communicate Disclosure Boundaries and

9.6.2

9.6.3

9.6.4

9.6.5

9.6.6

Prevent Exposure During Instruction

relevant disclosure risks, and intervene respectfully to prevent unnecessary learner
information exposure.

Competency Indicators

Communicate clear, activity-appropriate instructions identifying sensitive information
learners should not enter, display, upload, share, or disclose during financial learning
activities.

Demonstrate appropriate use of sample-safe documents, fictional scenarios, approved
instructional resources, and private participation alternatives.

Monitor relevant instructional interactions for emerging disclosure risks, including group
discussions, collaborative activities, screen sharing, and document submissions.

Intervene promptly and discreetly when learners begin revealing unnecessary sensitive
information, avoiding repetition, unnecessary examination, or public embarrassment.

Redirect learners to safer approaches that preserve their opportunity to complete the
intended financial decision or practical task.

Determine when preventive redirection is sufficient and when actual or suspected
exposure requires an authorized incident response process.

Financial educators communicate appropriate information sharing boundaries, monitor
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g Respond to and Escalate Unexpected

Information Exposure

9 ; Financial educators respond promptly to unexpected learner information exposure,
[ |

9.71

9.7.2

9.7.3

9.74

9.7.5

9.7.6

9.7.7

Llimit further disclosure, protect affected learners, and activate appropriate authorized
response procedures.

Competency Indicators

Interrupt affected activities, displays, discussions, transmissions, or document exchanges
when unnecessary or unauthorized exposure becomes apparent.

Avoid unnecessary examination, repetition, copying, forwarding, recording, or redistribution
of exposed learner information.

Apply immediate protective measures within assigned authority, recognizing that
information may persist in recordings, submissions, messages, or other systems after the
initial exposure ends.

Protect learner dignity through discreet, respectful intervention and appropriate
continuation or modification of the affected activity.

Evaluate circumstances requiring escalation and notify authorized personnel through
established procedures without unnecessarily transmitting sensitive source information.

Follow authorized instructions concerning containment, preservation, deletion, notification,
or further action without independently determining legal breach status or assuming
specialist responsibilities.

Determine when instruction may safely resume, requires modification, or must remain
suspended pending authorized review.
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YyUu Document Incidents and Correct Recurring

9.8.2

9.8.3

9.84

9.8.5

9.8.6

Safeguard Failures

Financial educators document relevant information protection incidents and near misses,
analyze recurring weaknesses, and recommend or implement authorized corrections that
reduce future exposure while preserving meaningful financial learning.

Competency Indicators

Prepare concise, factual incident or near-miss records describing the relevant activity,
general information category, observed concern, immediate actions, authorized contacts,
and follow-up status without reproducing sensitive details.

Distinguish confirmed observations from suspected causes, unsupported assumptions, and
determinations reserved for authorized personnel.

Analyze incidents and recurring concerns to determine whether instructional materials,
disclosure requests, digital tools, learner directions, or program conditions contribute to
exposure.

Recommend appropriate corrective actions that address identified weaknesses, including
changes to sample materials, activities, technology settings, information requests, or
instructional procedures.

Coordinate necessary corrections with responsible personnel and verify that approved
changes reduce the identified risk without eliminating essential financial reasoning or
practical task performance.

Apply relevant findings to future instructional preparation and authorized staff
communication without unnecessarily exposing affected learners or their private
information.
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Related Framework For Teaching Personal
Finance Components

The following components from the NFEC Framework for Teaching Personal Finance relate to the
professional competencies established in this domain. This crosswalk helps educators and organizations
connect competency expectations with corresponding areas of instructional practice and professional
performance.

National Financial

Related Framework for Teaching
Educator Standards

Personal Finance Components

No directly corresponding Framework component.
Related professional responsibility: 4f — Acting in
Service of Participants.

9.1. Evaluate Learner Information Sensitivity and
Exposure Risks

9.2. Design and Verify Sample-Safe Financial 1d - Using Resources Effectively.
Learning Activities 1e - Planning Coherent Instruction.

2a - Cultivating Respectful and Affirming

9.3. Minimize Personal Information Use Across Environments.

Instructional Settings o . .
4f - Acting in Service of Participants.

9.4. Evaluate Digital and Al-Enabled Information 2¢ - Maintaining Purposeful Environments.
Risks 2e - Organizing Spaces for Learning.

9.5. Apply Authorized Information-Handling and 2¢ - Maintaining Purposeful Environments.
Pre-Session Safeguards 4f - Acting in Service of Participants.

2a - Cultivating Respectful and Affirming

9.6. Communicate Disclosure Boundaries and Environments.

Prevent Exposure During Instruction L .
2c¢ - Maintaining Purposeful Environments.

No directly corresponding Framework component.
Related professional responsibility: 4f - Acting in
Service of Participants.

9.7.Respond to and Escalate Unexpected
Information Exposure

No directly corresponding Framework component.
Related professional responsibility: 4f - Acting in
Service of Participants.

9.8. Document Incidents and Correct Recurring
Safeguard Failures

This crosswalk identifies related areas of professional practice within the NFEC Framework for Teaching
Personal Finance. These relationships do not establish equivalent requirements or introduce additional
assessments.
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Domain 10:
Professional Ethics,
Accountability &
Development

Domain Purpose

Financial educators hold positions of professional trust. Their
instruction can influence consequential financial decisions - making
ethical judgment, integrity, accountability, and continuing professional \
competence essential responsibilities. Educators must protect the integrity of

financial education, respect learner autonomy, communicate truthfully, and fulfill

their professional obligations.

"

Financial educators work in schools, community organizations, workplaces, financial institutions, and
independent practices. These settings create different responsibilities and potential conflicts involving
sponsorships, compensation, professional affiliations, commercial interests, and organizational
expectations. Educators must exercise sound judgment when these interests intersect with their
educational responsibilities.

This domain establishes competencies for resolving ethical conflicts, accurately representing professional
qualifications and services, fulfilling assigned responsibilities, evaluating instructional practice, and
maintaining professional competence. Expectations are proportional to the educator’s role. Professional
growth must be demonstrated through improved capabilities — not simply credentials, experience,

or participation in training. Marketing, business development, advocacy, and professional association
membership are not universal requirements for competent financial educators.

Domain Competency

Financial educators demonstrate professional integrity, ethical judgment, accurate professional
representation, and accountability in carrying out their instructional responsibilities. They resolve conflicts
of interest, fulfill professional obligations, evaluate instructional practice using credible evidence, and
maintain or strengthen the competencies necessary to provide responsible financial education that
develops learners’ applied financial capabilities.
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Sl Resolve Ethical Conflicts and Preserve

10.1.1

10.1.2

10.1.3

10.1.4

10.1.5

10.1.6

10.1.7

Educational Integrity

Financial educators evaluate and resolve ethical conflicts involving instructional
responsibilities, competing interests, professional relationships, and organizational
expectations, taking appropriate action to protect educational integrity and learner
autonomy.

Competency Indicators

Apply principles of honesty, integrity, impartiality, fairness, transparency, accountability, and
respect when evaluating professional decisions and instructional practices.

Analyze actual, potential, and perceived conflicts involving sponsorships, compensation,
referrals, product affiliations, employment relationships, personal interests, or
organizational expectations.

Evaluate whether instructional content, financial comparisons, referrals, or other
educational activities are influenced by commercial interests or personal preferences that
compromise balanced, evidence-informed instruction.

Distinguish legitimate educational responsibilities from product promotion, sales activities,
individualized professional advice, or other services requiring separate qualifications or
authorization.

Evaluate whether professional authority, financial incentives, emotional pressure, or
organizational demands could improperly influence learners’ financial decisions or
participation.

Determine when disclosure, clarification, revised instructional practices, consultation,
or additional safeguards can adequately address an ethical concern, recognizing when
disclosure alone is insufficient.

Resolve conflicts through justified professional actions - including modification, referral,
refusal, or withdrawal when necessary - and communicate material decisions through
appropriate professional channels.
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SOl Represent Qualifications, Services, and

10.2.2

10.2.3

10.2.4

10.2.5

10.2.6

10.2.7

Educational Claims Accurately

Financial educators accurately represent their qualifications, professional affiliations,
instructional capabilities, educational services, and related claims, correcting misleading
or unsupported representations that could affect learner or stakeholder decisions.

Competency Indicators

Verify professional qualifications and distinguish between certifications, academic degrees,
licenses, professional designations, training completion, and organizational accreditation
according to what each legitimately establishes.

Accurately represent subject matter proficiency, instructional experience, professional
roles, and service limitations without implying qualifications or authorization beyond
demonstrated expertise.

Evaluate professional biographies, course descriptions, program announcements, and
related communications for accurate representation of intended audiences, instructional
scope, prerequisites, and achievable outcomes.

Substantiate claims about educational effectiveness, learner achievement, and financial
outcomes using appropriate evidence, avoiding unsupported guarantees, exaggerated
results, or misleading testimonials.

Communicate material sponsorships, compensation arrangements, affiliations, and other
relevant interests accurately, including authorized use of professional titles, credentials,
organizational names, and marks.

Evaluate professional communications - including public presentations, digital materials,
and Al-assisted content - for misleading omissions, unsupported claims, or inaccurate
representations.

Correct material inaccuracies promptly through appropriate channels and ensure that
professional claims remain consistent with the educator’s actual qualifications and
educational responsibilities.
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Srrtim  Fulfill Professional Accountability and

10.3.2

10.3.3

10.3.4

10.3.5

10.3.6

10.3.7

Stakeholder Responsibilities

Financial educators fulfill the professional, administrative, communication, and
documentation responsibilities associated with their assigned educational roles,
demonstrating reliability, accuracy, transparency, and accountability.

Competency Indicators

Determine the professional obligations associated with the teaching assignment,
distinguishing the educator’s responsibilities from those assigned to administrators,
specialists, or other authorized personnel.

Fulfill applicable institutional requirements, professional commitments, contractual
responsibilities, and approved procedures, obtaining clarification when expectations are
unclear or conflicting.

Complete assigned instructional and administrative responsibilities reliably, including
necessary preparation, agreed deliverables, and authorized stakeholder communications.

Maintain accurate records within the educator’s authority, distinguishing attendance and
program completion from verified demonstration of applied financial capabilities.

Communicate material changes, errors, limitations, and unresolved concerns accurately and
promptly to appropriate stakeholders, taking responsibility for necessary corrections.

Respond constructively to legitimate complaints, supervisory feedback, and stakeholder
requests, maintaining professional conduct and appropriate confidentiality.

Evaluate requests or problems exceeding the educator’s authority and coordinate necessary
action with responsible personnel without assuming unauthorized duties.
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STUGR Evaluate Instructional Practice Using Evidence

and Professional Criteria
1 0 4 Financial educators evaluate their instructional practice using credible evidence and
[ |

appropriate professional teaching criteria, determining strengths, limitations, and specific
opportunities to improve the development of learners’ applied financial capabilities.

Competency Indicators

10.4.1  Select appropriate professional teaching criteria or an established instructional quality
framework relevant to the educator’s responsibilities and instructional setting.

10.4.2 Evaluate instructional practice using appropriate evidence, including teaching
observations, instructional materials, learner work, professional feedback, and other
relevant sources.

10.4.3 Analyze instructional preparation, learning environments, facilitation, responsiveness, and
opportunities for applied financial learning against established professional expectations.

10.4.4 Compare intended instructional practices with actual delivery to determine whether
learners received meaningful opportunities to develop financial reasoning and practical
capabilities.

10.4.5 Distinguish documented instructional performance from self-reported impressions,
isolated feedback, or unsupported conclusions about teaching effectiveness.

10.4.6 Determine specific improvements supported by the evidence and appropriate ways
to evaluate subsequent instructional practice, respecting organizational evaluation
procedures and professional authority.
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STl Evaluate and Strengthen Ongoing

10.5.2

10.5.3

10.5.4

10.5.5

10.5.6

10.5.7

Professional Competence

Financial educators evaluate their professional capabilities, address significant
competency gaps, and demonstrate improvements necessary to maintain responsible
instructional practice and undertake current or expanded teaching responsibilities.

Competency Indicators

Evaluate demonstrated professional competence across the responsibilities relevant
to the educator’s assignment, including financial subject expertise, teaching methods,
instructional design, delivery, assessment, learner protection, and ethical practice.

Analyze professional work, observations, credible feedback, and performance evidence
to determine strengths and competency gaps, distinguishing demonstrated ability from
confidence, experience, credentials, or training attendance.

Prioritize development needs according to their significance for learners, potential
consequences of inadequate performance, current responsibilities, and anticipated changes
in teaching assignments.

Select and complete appropriate development activities, including targeted education,
technical study, guided practice, mentoring, specialist consultation, or other methods suited
to the identified competency gaps.

Demonstrate improved capabilities through appropriate professional work, observed
practice, practical demonstrations, or equivalent evidence rather than relying solely on
completion of development activities.

Determine when instructional responsibilities should be delayed, narrowed, reassigned, or
supported by qualified specialists until sufficient proficiency has been demonstrated.

Evaluate whether completed development activities resolved the identified gaps, and
revise professional development priorities as assignments, technologies, standards, or
professional requirements change.
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Related Framework For Teaching Personal

Finance Components

The following components from the NFEC Framework for Teaching Personal Finance relate to the

professional competencies established in this domain. This crosswalk helps educators and organizations

connect competency expectations with corresponding areas of instructional practice and professional

performance.

National Financial

Educator Standards

10.1. Resolve Ethical Conflicts and Preserve
Educational Integrity

10.2. Represent Qualifications, Services, and
Educational Claims Accurately

10.3. Fulfill Professional Accountability and
Stakeholder Responsibilities

10.4. Evaluate Instructional Practice Using
Evidence and Professional Criteria

10.5. Evaluate and Strengthen Ongoing
Professional Competence

Related Framework for Teaching

Personal Finance Components

4f - Acting in Service of Participants.

4f - Acting in Service of Participants.

4b - Documenting Participant Progress.
4f - Acting in Service of Participants.

4a - Engaging in Reflective Practice.

4a - Engaging in Reflective Practice.
4e - Growing and Developing Professionally.

This crosswalk identifies related areas of professional practice within the NFEC Framework for Teaching
Personal Finance. These relationships do not establish equivalent requirements or introduce additional

assessments.
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Standards
Development &
Review Team

The National Financial Educator
Standards* evolved alongside the
development of the NFEC’s Certified
Financial Education Instructor (CFEI®)
professional development program, which
began in 2010. A working version of these
Standards guided the development of the
2026 CFEI® edition, establishing professional
expectations for financial subject matter proficiency,
instructional methods, applied teaching, assessment,
and professional responsibilities.

Following completion of the 2026 CFEI® edition, the
Standards were further refined, formalized, and released publicly
as an independent professional resource. The NFEC is an IACET
Accredited Provider, and the CFEI® program complies with the ANSI/IACET
Standard for Continuing Education and Training. Developed in alignment with
relevant accreditation requirements for instructional design, assessment, and continuous improvement,
the National Financial Educator Standards*™ were made publicly available to establish clear professional
expectations, strengthen financial educator preparation, and provide a common reference for evaluating
competencies and guiding professional development across the financial education field.

Throughout these efforts, the NFEC has collaborated with professionals from diverse fields whose expertise
and practical experience have contributed to educator training, instructional resources, professional
standards, and assessment practices. Their collective contributions have helped strengthen the foundation
for developing applied financial capability through effective instruction.

We recognize and thank the following contributors whose expertise and work have supported this broader
development process of the CFEI coursework over the past decade and informed the evolution of the CFEI®
program and National Financial Educator Standards™™.
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Vince Shorb

Vince Shorb is CEO and co-founder of the National Financial Educators Council (NFEC). He led

the organization through IACET accreditation and spearheaded the development of standards for
learners and educators. His expertise combines 15+ years in financial services serving over 10,000
clients, teaching more than 1,200 financial education classes, and contributing to over 500 hours of
financial education lesson plans.

Lisa Vera

Lisa Vera is the NFEC's Content Development Director, serving since 2011. She brings more than 30
years of experience in scientific writing, research, educational content development, and project
management. Her background includes research roles at UC San Diego and Oregon Research
Institute, peer-reviewed publications, and development of financial education curricula, professional
certification training, and research reports.

Carolyn Fields

Carolyn Fields is an instructional designer and published author with more than 20 years of
experience in training development, instructional systems, and assessment design. Her background
includes corporate education and professional learning methodologies.

Dr. Malia Hoffmann

Dr. Malia Hoffmann brings experience in classroom instruction, educational technology, and higher
education. Her doctoral research examined the relationship between technology, teaching methods,
and subject matter knowledge in learning environments.

Victor Ricciardi

Victor Ricciardi is an educator and researcher with expertise in behavioral finance and financial
decision-making. His work examines how psychological and behavioral factors influence financial
judgments and choices.

Steven Alexander

Steven Alexander brings extensive financial services and wealth management experience, including
work with major financial institutions. His background includes private wealth management,
nonprofit financial services, and professional financial planning.

Erica Jackson

Erica Jackson is a Certified Financial Education Instructor with experience leading financial education
and outreach initiatives. Her background includes work with Penn State Behrend, Junior Achievement,
and organizations advancing financial capability.
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Glenn Dawson

Glenn Dawson holds a Ph.D. in psychology and has extensive experience in research, academic
writing, and statistical analysis. His work includes peer-reviewed publications and applied research
involving psychological and behavioral subjects.

Stan Webb

Stan Webb brings financial services experience and professional designations in investment and
senior financial matters. He has supported community financial education programs and practical
financial learning initiatives.

Dr. Robert Martin

Dr. Robert Martin is a retired university professor with extensive experience in communications,
research, academic writing, and quantitative and qualitative analysis. His work includes scholarly
publishing and manuscript review.

Laura Adams

Laura Adams is an award-winning personal finance author and financial education communicator.
She is known for her Money Girl publications and podcast, through which she has helped make
financial topics accessible to broad audiences.

Dr. Pamela Rosa

Dr. Pamela Rosa is an educational consultant associated with the Danielson Group. Her experience
includes teacher and principal evaluation, instructional improvement, professional growth systems,
and educator mentoring.

Dr. Ann Johnson

Dr. Ann Johnson is an education consultant with more than 30 years of experience in classroom
teaching, school leadership, curriculum reform, and assessment development. Her work emphasizes
alignment among standards, instruction, and evaluation.

Steve Repak

Steve Repak is a Certified Financial Planner™ professional and author of Dollars & Uncommon
Sense: Basic Training for Your Money. His experience includes financial services, financial education,
and public communication about practical money management.

Gary Jaeckel

Gary Jaeckel is the author of Teaching Personal Financial Education and an NFEC instructor. His
background combines experience in securities, corporate finance, teaching, and advocacy for financial
education in schools.
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Sarah Eisenstein

Sarah Eisenstein brings extensive experience in curriculum development, professional learning, and
instruction for adult learners. Her background includes work with CUNY Start and the development of
interactive, student-centered educational experiences.

William Martin

William Martin has professional expertise in financial planning and psychology. His qualifications
include graduate study in financial planning and a doctorate in clinical psychology, supporting an
interdisciplinary perspective on financial behavior.

Jonna Wopperer

Jonna Wopperer is an educator and curriculum developer with advanced training in literacy
education. Her experience includes standards-aligned curriculum design, secondary and adult
instruction, and the development of culturally relevant learning materials.

Ornella Grosz

Ornella Grosz is a personal finance author and educator whose work includes financial education
writing and media communication. She authored Moneylicious: A Financial Clue for Generation Y.

Dr. Pamela Enders

Dr. Pamela Enders is a psychologist and performance coach with extensive experience in behavioral
psychology, professional development, and education. Her background includes teaching and
supervisory work associated with Harvard Medical School and Massachusetts General Hospital.

Richard White

Richard White has experience in investment management, consulting, business development, and
law. His educational background includes degrees in mathematics, international finance, and law.

Kristina McCormick

Kristina McCormick has extensive experience designing curricula and educational programs. She
contributed to the NFEC’s project-based financial learning resources for teens and young adults,
incorporating technology and active learning methods.

Natasha Riley-Noah

Natasha Riley-Noah brings extensive financial services experience across insurance, securities,
debt management, and financial planning. Her background provides practical insights into financial
products and consumer financial responsibilities.
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Michelle Cason

Michelle Cason holds a Ph.D. in rhetoric and composition and has extensive experience in curriculum
development, educational writing, and instructional adaptation. Her work spans multiple educational
levels and emphasizes clear communication and effective instructional design.

Peter Rasmussen

Peter Rasmussen brings experience in consumer credit counseling, banking, and financial education
outreach. His background includes program leadership in credit counseling and work involving
banking examinations and auditing.

Diane Larsen

Diane Larsen is an award-winning economics educator and NFEC instructor with extensive classroom
experience. Her recognitions include the Jump$tart Coalition Outstanding Educator Award, and her
students have earned honors in financial and economic learning competitions.

Lee Aubry

Lee Aubry brings experience in mortgage lending, private banking, investment analysis, and financial
management. Her background also includes legislative analysis and business administration.

Michael Heyman

Michael Heyman is a co-founder of the Reimagined Classroom and an experienced elementary
educator. His work emphasizes inquiry-based instruction, educational access, and opportunities for
learners to develop independent thinking.

Katrina Harris

Katrina Harris brings experience in banking, brokerage services, and financial products. Her
background includes formal financial education and previously held securities industry licenses.

Jana Sosnowski

Jana Sosnowski holds a Master’s degree in educational psychology and instructional technology. Her
experience includes instructional design, assessment development, online learning systems, and
training programs across multiple subjects.

Jacob Schroeder

Jacob Schroeder is a financial writer and communications professional with experience developing
personal finance content for financial planning organizations and national publications.
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Kerry Toniolo

Kerry Toniolo brings experience in education, instructional accessibility, and curriculum development.
Her work emphasizes differentiated instruction, appropriate learning challenges, and meaningful
opportunities for students with varied needs.

Paul Hilliard

Paul Hilliard is a Certified Management Accountant with experience in financial reporting, budgeting,
forecasting, cash management, and corporate accounting.

Brett Mevers

Brett Meyers is a co-founder of the Reimagined Classroom with extensive experience in K-8
education and nonprofit, public, and international school settings. His instructional approach
emphasizes inquiry, student ownership, and critical thinking.

Somya Munjal

Somya Munjal brings expertise in accounting and financial education. Her background includes
undergraduate and graduate qualifications in accountancy and experience supporting financial
literacy initiatives.

Liz da Rosa

Liz da Rosa brings extensive experience in adult education, higher education, and online instruction.
Her background includes curriculum development, university teaching, and educational leadership.

Danny Kofke

Danny Kofke is an experienced educator and personal finance author. His work focuses on practical
money management and helping individuals and families understand financial decisions through
accessible educational resources.

Chanelle Paul

Chanelle Paul is an instructional designer with experience in curriculum development, standards
alignment, learning objectives, and assessment. Her work focuses on developing educational
experiences that respond to changing learner needs.

Dianne Jennings

Dianne Jennings brings experience in financial education communications, broadcasting, and
professional instruction. Her work includes radio programming and continuing education initiatives.
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Troy Flowers

Troy Flowers brings experience in student-centered teaching across public, charter, and independent
schools. His expertise includes curriculum development, literacy, assessment, and the application of
instructional research.

Jason Van Steinwyk

Jason Van Steinwyk is a financial writer with extensive experience covering insurance, investing,
personal finance, and employee benefits. His work has appeared in numerous financial and consumer
publications.

Samantha Faw

Samantha Faw is a legal writer, educator, and consultant with advanced qualifications in law. Her
experience includes academic, technical, and legal writing requiring clarity, precision, and careful
interpretation.

Mark Munzenberger

Mark Munzenberger has extensive experience teaching personal finance and developing financial
wellness programs. He holds professional financial education and coaching designations and has
supported educational initiatives in Michigan.

Kambria Damesnel

Kambria Damesnel specializes in instructional design, organizational development, and adult
learning. Her experience includes developing professional training resources and working with
subject matter experts to translate technical information into effective instruction.

Chad Penry

Chad Penry brings experience in financial services, business development, philanthropy, and
educational programming. His work includes initiatives that combine financial education,
entrepreneurship, and community engagement.

Ellen Smith

Ellen Smith holds a Master’s degree in early childhood special education and has classroom and
curriculum development experience. Her work emphasizes accessible instructional resources and
adaptations for diverse learner needs.

Rachel Morey

Rachel Morey is a professional writer specializing in financial, insurance, and consumer topics. Her
experience includes developing explanatory content for print and digital audiences.
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Delaney King

Delaney King holds a Master’s degree in adult education and has extensive experience in curriculum
development, instructional design, and professional training. Her work spans multiple educational
subjects and diverse learner populations.

Angela Anderson

Angela Anderson brings experience in taxation, accounting, and financial education communications.
Her work includes addressing individual financial questions and providing explanations of tax and
financial matters.

Helen Graves

Helen Graves has experience in education, psychology-informed instructional approaches,
communications, and curriculum development. She has taught learners of different ages in
classrooms, workshops, conferences, and online learning environments.

Yamila Constantino

Yamila Constantino is an award-winning journalist with extensive experience in financial media and
communications, including production leadership roles with Bloomberg television and radio.

Maria Belem

Maria Belem combines experience in education, accounting, financial planning, brokerage services,
insurance, and business management. Her diverse professional background contributes practical
perspectives on financial decisions and responsibilities.

Arnold Bellow

Arnold Bellow brings extensive experience in banking, adult education,and community college
instruction. His work emphasizes practical financial education and supporting individuals and
families through community-based educational initiatives.

Pat Valvanz

Pat Valvanz is an experienced writer and editor with academic preparation in English and educational
psychology. Her work includes financial communications, educational content, and the refinement of
complex information for general audiences.
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